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 The project “Cooperation 
to Combat Cyber-bullying and Hate 
Speech in (Pre-)Primary Schools” 
(VOICE) is focusing on the challeng-
es of the digital world – cyberbul-
lying and hate speech online – and 
proposes a different approach of 
work – listening to the opinion of 
children and promoting co-educa-
tion where schools as well as par-
ents are involved in solving these 
issues. With the outputs we are 
contributing to open pedagogies in 
education, innovative methods and 
tools for teaching, training and en-
couraging the development of the 
professional competences of staff 
involved in early childhood educa-
tion as well as promoting EU values.  
 

 

 This project aims at con-
tributing to the reduction of hate 
speech and cyberbullying through 
the development of digital, media 
competences as well as person-
al, social, citizenship competences 
of primary school children, teach-
ers and parents thus developing, 
spreading the common EU values, 
principles of unity and diversity ac-
ceptance, fostering the develop-
ment of intercultural competences, 
critical thinking and media literacy.

Cyberbullying and hate Cyberbullying and hate 
speech in primary schoolsspeech in primary schools
Project
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“Our 
project

promotes school-families 
partnership to speak about 
the topics of cyberbullying 
and hate speech with (pre)

primary age children

“

OBJECTIVESOBJECTIVES



“

The consortium involves 5 partners from 5 European countries: EDUKACINIAI PROJEK-
TAI (Lithuania), Zaffiria (Italy), Norsensus Mediaforum (Norway), VI One Consultancy (the 
Netherlands), Bucovina Institute (Romania) and more than 8 associated schools involved 
in (pre)primary education. 

PartnersPartners



Project



 A handbook for teachers who 
wish to set up a co-educational re-
lationship with their families of the 
children in the class: it will contain 
methodological notes, work ideas, 
also concrete and sustainable ac-
tivities, as well as materials to be 
downloaded to facilitate mean-
ingful educational experiences. 
 The toolkit is a fundamen-
tal tool to accompany the teacher: 
it allows to share the methodolo-
gy, to share guidelines for the in-
volvement of families, to explain 
all the tools/outputs of the proj-
ect, how to use them and how to 
adapt them to one’s own context. 
 The toolkit will be com-
posed of 2 parts: 1st part “Introduc
tion” consists of the description of 
Cyberbullying and hate speech 

in primary schools, describes
Co-education as a necessary tool for 
effective contrast of hate speech,  
the role of parents and teach-
ers and how to involve parents.
The importance of media education in 
combating these phenomena and the
guidelines for parents are in the 
1st part as well. Moreover, it in-
cludes guidelines for institu-
tions to promote similar projects.
2nd part of the toolkit explains all 
the tools (documentary, cartoon 
and interactive notebook (the App)) 
and accompanies the use in differ-
ent contexts: at school and at home. 

Aim of the ToolkitAim of the Toolkit 



Cyberbullying is the use of technology to repeatedly and intentional-
ly harass, hurt, embarrass, humiliate, or intimidate another
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•  Where and when bullying can take 
place?

•  Who is in danger?

•  What are the signs of cyberbullying?

As the technology evolves faster and faster 
and the access to an Internet connection is 
continuous, many children are being given ac-
cess to mobile devices at a young age. There-
fore, in many cases, the bullying phenomenon 
moves from to the school or neighborhood 
into the online world, bullying through the use 
of technology being referred to as “cyberbul-
lying”. What many are unaware of is the fact 
that the access to the digital devices has the 
potential to create a dangerous scenario for 
children and teens. Although cyberbullying 
happens in the digital environment, most of 
the times, there exists a connection to offline 
world – for children, usually, at school.  Experts 
and specialists state the fact that bullying and 
cyberbullying are forms of deliberate aggres-
sion, which is targeted and repeated.  Cyber-
bullying may occur through the use of com-
puters, tablets, cell-phones or other electronic 
devices connected to the internet. Therefore, 
online activities happen 24/7, even if children 
are at home, at school, or even if its weekend 
or holiday. Cyberbullying can happen anytime 
and anywhere, and can be performed in groups 
as well as individually.      

Let’s identify some of the main characteristics 
of the cyberbullying phenomenon (take a look 
into picture at the right).     
 
In some cases, the person that bullies may not 
be aware of his/ her actions, and of the fact 
that what he or she is doing is actually cyber-
bullying, considering it a joke. Cyberbullying 
can often be difficult to understand and trou-
bleshoot. 

Ipsum voluptae dolu-

piciet que consequiasit 

delluptate exces entur?

What is cyberbullying?What is cyberbullying? 

“
“
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“

2.1.      Cyberbullying situation in 
project partners’ countries

 A lot of children are using mobile phones, 
computers, playing various games, and also 
spend a considerable amount of time on social 
media. Unfortunately, very often children face 
bullying or different forms of hate speech on-
line. It is important to realize the situation and 
help children deal, build resilience, act properly 
towards cyberbullies. 

 

 This infographic below provides ba-
sic information on the cyberbullying situa-
tion in partner countries - Italy, the Neth-
erlands, Lithuania, Norway and Romania.

 

2.2. Cyberbullying and hate  Cyberbullying and hate 
speech in primary schoolsspeech in primary schools 
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2.2.  Programs used to 
combat cyberbullying in primary 
schools

Cyberbullying is a form of bullying, so 
the vast majority of prevention pro-
grams focus on bullying rather than 
its forms. Therefore, you will get ac-
quainted with anti-bullying programs 
which are used in Norway, Lithua-
nia, Netherlands, Italy and Romania.  

Ipsum voluptae dolu-

piciet que consequiasit 

delluptate exces entur?

2.3.  Useful online tools used to 
combat cyberbullying

It is very important to teach children, how to 
be safe online. For this aim there are a lot of 
apps created – for children, for teacher, for 
everyone. These apps help to understand how 
to stay safe online, what and where child can 
find a help. Also, these apps are very attrac-
tive tool in the teaching process at schools.

 



Name of 
the app descriptiondescription
Happygraff 
(Romania)

It is a mobile application that provides access to counseling services for children 
and teenagers, directly from their mobile phones. HappyGraff works like a per-
sonal digital diary, in which teenagers and young people can record their emo-
tional states. Users have access to useful tips for overcoming negative emotional 
states, as well as shortcuts to contact the counseling services of the Children’s 
Phone Association, by phone call, chat, or email.

https://play.google.com/store/apps/details?id=ro.blackbullet.telefonulcopilului

ACBC
Romania)

The game allows young people to understand the issue of cyberbullying, online 
harassment, online immoral behavior, and its consequences.

https://play.google.com/store/apps/details?id=com.Games8D.ACBC

 ReThink
(The Netherlands)

ReThink is a young girl’s journey to stop cyberbullying before it starts. ReThink 
Before The Damage Is Done!
ReThink is a non-intrusive, innovative and award-winning solution to stop cyber-
bullying before it happens, especially in young adolescents and teenagers.

https://apps.apple.com/us/app/rethink-stop-cyberbullying/id1035161775

Speak UP!®
(The Netherlands)

Speak UP!® is a tool to contribute to safety and security in schools, both online 
and in real life. Students, teachers or other administrators can use the Speak UP!® 
for reporting bullying, harassment, or other activities that may affect the safety of 
students or school staff. Speak UP!® creates real-time reports as a support to the 
school to investigate, correct and prevent.

https://apps.apple.com/in/app/speak-up-for-someone/id974338910

Safer internet
(Lithuania)

In this app, everyone can test their knowledge of safe online behavior in a fun and 
interactive way.
The app provides access to five relevant topics for a safer Internet, with informa-
tion material on each topic, practical assignments, and a variety of ways to test 
your knowledge.

https://play.google.com/store/apps/details?id=lt.lns.ktkns.saugesnisinterne-
tas&hl=lt&gl=US 
Also, works as a website platform - https://www.draugiskasinternetas.lt/ 

Bullying Box
(Lithuania)

Bully Box is an app which allows young people, parents, and teachers to safely and 
anonymously report acts of bullying in schools.

https://play.google.com/store/apps/details?id=com.patyciubox&hl=lt&gl=US



Name of 
the app descriptiondescription
Among all of us 
(Italy)

Is an investigative video game consisting of an interactive blog managed by two 
authors who write about their gaming experience.
When the player lands on the blog, he/she discovers that it is closed and there’s 
only a post-mortem post. What happened to the authors? Why did they decide 
to stop writing? The game is available in Italian, Lithuanian and German lan-
guages.

https://www.playyourrole.eu/among-all-of-us/?fbclid=IwAR2lQGa1wW1saSF_
efGR0cU6X2SwQbWKGHWqxfI08_us2p2AaUtgtSkL6KA

Divide et Impera
(Italy)

Divide Et Impera is a game where you interact with a connected group of 
diverse people initially in good relations between them; by using potentially 
divisive speech in various forms you try to bring about division and hostility, 
finally separating the group in fractions. Through manipulation of a simulated 
small community, the gamer can be confronted with and made aware of actual 
mechanisms used to manipulate people in social media.

https://www.playyourrole.eu/divide-et-impera/?fbclid=IwAR0jGPmF5go3xR-
GORtoWCwsc7wUiBpRoLbEkWTVfjtY0V-EHzYrUhugSIK0

NettOpp (Norway) NettOpp aims to increase knowledge about cyberbullying, help young peo-
ple to seek help and give them coping strategies for cyberbullying. In the app, 
young people can test exercises to deal with normal, but difficult emotions and 
reactions to what they experience. Among other things, the app contains a 
thought-clearing exercise, relaxation and breathing exercises, as well as infor-
mation on where they can find help. 
The goal is for NettOpp to help reduce cyberbullying and psychological distress 
related to cyberbullying, increase self-confidence and sleep quality among 
users.

https://uit.no/project/nettopp  

Brukhue (Norway) Interactive platform against the cyberbullying and cyber security for children 
and youths. Students follow an interactive story on a mobile, tablet or PC and 
make choices on behalf of the characters in the film in the form of Instagram 
stories.
The teachers/parents get an overview of the choices the students made, com-
pletely anonymously. Bruk Hue currently offers two different teaching pro-
grams: “Gossip”, which is aimed at primary school, and “Who ruined Klara’s 
life?”, aimed at students in upper secondary and upper secondary school.

https://brukhue.no/ 
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3.1.  What is co-education?  

 Digital media are everywhere and also 
the problem of hate speech informs many ar-
eas of our society, since we are all connected. 
Schools and families must deal with this is-
sue in the same way, because children today 
use digital media at school as well as at home. 
Co-education therefore means finding a com-
mon and coherent language in order to nurture 
children with this complementarity. It is also 
a fundamental element that makes it possible 
to establish a climate of trust that fosters ed-
ucational success. It means, in fact, consider-
ing the child as a whole: if parents are the first 
educators, any adult who has responsibility 
for a child has an educational mission. Joining 
the forces of these two worlds to teach and 
educate about digital media therefore seems 
particularly appropriate. Parents and teachers 
educate the same child. Sharing educational 
responsibilities involving digital media allows 
each part to be enriched by the other’s talents 
and skills for the benefit of the child himself.

3.1.1. Methodology of work 

 Developing digital media education in 
children ages 6-12 in a school-family collabo-
rative setting is a project that, at first glance, 
seems very seductive. And, moreover, neces-
sary.  The fact that digital media education con-
cerns both parents and teachers, quickly wins 
the unanimous approval of all those involved in 
the education of children. It is a question of pay-
ing attention to the correct complementarity, 
but also to the correct collaboration, between 
the actors involved: parents, teachers, school 
management and the children themselves.
 In order to develop an effective co-educa-
tion pathway, it is necessary to do good planning 
of actions, resulting in a step-by-step plan of ac-
tion during the whole course of the year. The ac-
tion plan must consider the following dimensions:

• Objectives at medium and long term: what 
are the achievable goals in the medium term? 
It is important to be realistic about what is pos-
sible to achieve within a one-year path. The 
work on the various dimensions related to dig-
ital media education/hate speech prevention 
need time to become the seed of solid and con-
scious growth: emotional and relational work, 
as well as the development of digital skills and 
transversal competencies, need time to mature 
and become part of the children’s growth. Me-
dium-term goals must be incorporated into a 
more organic development plan that nurtures 
and in turn feeds on the long-term goals of the 
entire curriculum.

•Roles, responsibility and rights of all actors 
involved: the involvement of teachers, parents 
and the educational institution must be handled 
carefully and with respect for the differences 
in roles and responsibilities. Each person must 
play his or her part in a co-responsibility pact 
that recognizes the difference and at the same 
time the complementarity of roles.
  •Tools and strategies: a plan of action that 
is embodied in the daily routine can use both 
shared methodologies of communication/rela-
tionship and practical tools for active co-educa-
tion through “doing” together with the children.

3.1.2.Some tools to foster a      

process of co-education

 The type of tools and communication 
methods between school and families must take 
into account and start from the practices and 
habits already present in the relationship be-
tween home and school. Co-planning and sharing 
of short- and long-term objectives must be the 
necessary starting point for working together. 
It is important that the project can be shared in advance 
with the families and that certain key elements are tak-
en into account, both by the teachers and the families.

3. 3. Co-education as a necessary tool forCo-education as a necessary tool for
effective contrast of hate speech and effective contrast of hate speech and 
cyberbullying: cyberbullying: 
the role of parents and teachers the role of parents and teachers 
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long-term objectives must be the necessary 
starting point for working together. 
It is important that the project can be shared in 
advance with the families and that certain key 
elements are taken into account, both by the 
teachers and the families.
 On the side of the teachers, it is import-
ant to activate a suitable, effective, relevant 
and recurrent method of communication with 
the parents, activating cohesion between the 
parents of the class around the project so that 
it is understood in its more general objectives 
and its more specific functioning. In this step, it 
is always good to remember that benevolence 
and a lack of judgement on family practices re-
main the first incentive to set up a partnership.
 Including the digital media education 
project among the other school work objectives 
can make parents aware of its importance, equal 
to that of the other disciplines. It is important to 
create links between the core competences to 
be developed compulsorily in the school curric-
ulum and those proposed within the pathways 
that are more specifically related to media edu-
cation and prevention of cyberbullying.
 It is also important to encourage the im-
plementation of pedagogical sessions and ac-
tivities in limited and concentrated time frames, 
for example over the course of a trimester, 
rather than prolonging them in order to ‘keep 
parents and pupils in suspense’ and so that ev-
eryone can always remember the thread of the 
project. In this sense, favouring practical and 
analogue activities, together with digital ones, 
can be a good way of keeping pupils’ attention 
and involvement.
 It is also essential to ensure that the 
school has adequate materials that can be ac-
cessed by all teachers according to need in or-
der to meet the final objective of the course 
and, consequently, of the project. In this con-
text, teamwork and collaboration between 
teachers is essential: developing team dynam-
ics in relation to the project helps to bring out 
complementary skills that are of great help.
 In this context, it is important to have 
meetings in which the teachers propose the 
project to the families, outline its general ob-
jectives and methods, and collect the parents’ 
opinions and ideas. In a co-educational process, 
the parents’ point of view is fundamental for 
the process to run smoothly. The teachers’ ap-
proach in presenting the project should be an 
open one, capable of integrating parents’ opin-
ions and expertise into the educational process 

so as to nurture a healthy complementarity of 
skills and stimuli. At this stage, it is essential 
that the meetings include a discussion of the 
expectations and needs of the parties involved 
in the digital media literacy of the children.
 Once the common objectives have been 
established, it is possible to activate a specific 
home-school communication tool that allows 
both parts to keep the thread of the project go-
ing, to feed it with new stimulus and reflections 
deriving from the experiences, to strengthen 
the collaboration between the parties. A use-
ful tool for this purpose could be a diary: this 
support travels with the child between the class 
and the family to allow parents and teacher to 
communicate with each other. Compiled by the 
different parts involved in the pathways (teach-
ers, parents, children), it consists of a descrip-
tion of the experimentation of the pathway, the 
activities carried out at home and at school and 
the observations that emerged. The shared dia-
ry has a dual function: to support communica-
tion between teachers and parents and to serve 
as a basis for evaluating the process and the dif-
ferent pedagogical paths. The problem of eval-
uating competences in media education is com-
plex.   To try to tackle this problem, it is 
interesting to observe, even in informal mo-
ments, any evolution that the course may bring 
to the pupils, for example by answering the fol-
lowing question: has the project generated ed-
ucational moments that would not have taken 
place if the course itself had not been tested?
For the pathway to be successful it is important 
that the group of parents also adopt a listening 
attitude towards the school: in this sense, it is 
important for parents to remember that the ab-
sence of judgement towards teachers remains 
the first incentive to set up a collaboration. It 
would be important to identify one or more par-
ents to act as a bridge between the teacher and 
the other parents on any problems relating to 
the project’s implementation, throughout the 
whole process. At the same time, the participa-
tion of all parents in the meetings, in carrying 
out activities at home and in compiling the dia-
ry is crucial to the success of the project. 
 In this context of collaboration, it is also 
important to remember and enhance the role 
of school managers. In particular, head-teach-
ers have the task of facilitating quality meetings 
for the teaching teams to enable exchanges and 
joint development of the process, and to ensure that dig-
ital equipment is made available to participating classes 
on favourable terms. 
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ers have the task of facilitating quality meet-
ings for the teaching teams to enable exchang-
es and joint development of the process, and to 
ensure that digital equipment is made available 
to participating classes on favourable terms. 
If the project is proposed to the school by an 
external body (e.g. association, NGO, etc.) 
there are some elements to keep in mind also 
with regard to the role of this association. It 
is important to maintain a mediator/promot-
er role: avoid taking on the role of teachers 
or parents. When supporting an educational 
team, it is important to take into account the 
realities and limitations of the school: being 
flexible with regard to the teachers’ freedom to 
teach makes it possible to keep the focus fixed 
on the relevance of media education actions. 
In this sense, it may be important to make the 
most of media/digital education initiatives that 
already exist in pedagogical practices. For ex-
ample, by emphasising the meaning (from the 
point of view of skills) and the mobilising force 
(of parents, children and teachers) of these 
activities. During the course of the project, 
it may be useful to activate regular monitor-
ing of the different project actors, in order to 
better support the difficulties, they may face.

 In summary, in the activation of a co-ed-
ucational pathway is crucial to:

• Identify the digital literacy needs and ex-
pectations of parents, teachers and children.

•Stimulate collaboration between teachers 
and parents also with dedicated tools.

• Foster the development of digital literacy 
based on continuity: educational continuum be-
tween school and home.

• Foster an inclusive approach, taking into ac-
count the diversity of family models and par-
enting choices.

•Enhance the skills and educational roles of 
each of the parties involved (teacher, parents, 
institution).

3.1.3.How to use the products of 

VOICE project to stimulate collaboration 

amongst family and school

 The VOICE project products were creat-
ed with the intention of offering practical tools 
to stimulate and support effective co-educa-
tional processes.:

• A short documentary in which children ex-
plain cyberbullying, hate speech to adults from 
another point of view. Access link: https://www.
youtube.com/watch?v=6qTXN4-dCaM 

• A cartoon on the subject to raise awareness 
of the phenomenon thanks to children’s creativ-
ity and ideas. Access link: https://www.youtube.
com/watch?v=3s_aK4_GPn8 

• An app which includes 16 games and activ-
ities 

proposals to be carried out in families and at 
school to stimulate co-education on the is-
sues around the topics of cyberbullying and 
hate speech. Access link: https://play.google.
com/store/apps/details?id=com.CentroZaffiria.
VOICE or https://apps.apple.com/us/app/my-
kind-VOICE/id1634628055

 The three products produced as part of 
the project (Documentary, Cartoon, APP) are 
linked to educational activities designed specif-
ically for schools and for families, with a com-
mon thread that allows children to experience 
an educational continuum between home and 
school. Starting from the same stimulus, chil-
dren can play, analyse, discuss and reflect on 
the themes of hate speech and digital media 
both at home and at school, with activities tai-
lored to the specific nature of each of these 
contexts. This is why the proposed educational 
activities take the form of short paths, i.e. sev-
eral small activities to be combined according 
to the expectations, means and objectives of 
the different actors involved.

 The possibility of collaboration between 
school and family is therefore based on concrete 
ground, it starts with doing things together and 
comparing practical activities. It is important 
that in the presentation of the project tools, 
there is a specific focus on the activities that 
will be carried out both at home and at school 
because they offer a tangible cross-section of 
the contents that will be addressed during the 
project, and how they will be addressed.   
Each of the proposed activities contains both 
a digital and an analogue part  , according to 
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be addressed.   
 Each of the proposed activities contains 
both a digital and an analogue part  , according 
to a working methodology that values making 
and creating practically as a fundamental tool 
for working on the digital. The 

analogue work makes it possible to slow down 
thoughts and thinking, give concrete body to 
what happens in the digital field, offer possi-
bilities to modify and redefine the view on the 
reality.

4. 4. Media literacy as core skills for children,   Media literacy as core skills for children,   
teachers and parentsteachers and parents

 Unlike classical top-down approach in 
teaching values and right type of behaviors to 
children, the complex nature of cyberbullying 
requires media literacy competence building for 
all stakeholders including teachers and parents. 
 This obvious need is a part of UNESCO’s 
Media and Information Literacy program, which 
is a guideline for all member countries. The pro-
gram represents a composite set of knowledge, 
attitudes and skills, necessary to access, ana-
lyze, evaluate, use, produce and communicate 
information, media content and knowledge in 
creative, responsible and ethical ways in order to 
participate and engage in personal, profession-
al and societal activities (1). UNESCO believes 
that every citizen needs to learn and understand 
principles necessary for media and information 
providers to fulfil their functions in society, learn 
more about opportunities and threats com-
ing from virtual world and manage resources. 

When we look at the 7 Broad Media and In-
formation Literacy Learning Outcomes or 
Competencies by UNESCO, especially three 
of them make important arguments  that 
can help with efforts against cyberbullying:

1. Recognize and articulate a need for infor-
mation and communications in personal and 
civil life. 

2.Are able to recognize, determine and articu-
late the nature, type, role and scope of the con-
tent, institutions and digital technology relevant 
to personal, social and civic needs and interest; 
can distinguish between their own needs, and 
the needs, systems and motives of the content 
service providers.

3. Be able to protect oneself from risks online 
in relation to software, content, contacts and 

interaction. 

 Are aware of digital security practices 
and can apply this knowledge to protect them-
selves from online risks (identity theft, phishing, 
spyware, virus infection, invasion of privacy); 
are aware of threats to personal safety (such as 
grooming, bullying, potentially harmful advice, 
profiling, inappropriate age content, illegal 
content, incitement to harm to human rights, 
discrimination and violence, infringement of 
human rights, etc.) and know not to spread or 
share such content. Know how to demand duty 
of care from content providers.

4.1.Parents and civil society as    

media literate trustees

 As the interaction takes place in a fluid 
space, out of the classic school boundary, par-
ents and other stakeholders such as NGOs and 
youth workers have vital roles in combating cy-
berbullying to protect themselves and help the 
children as trusted guides. Parents especially 
are a key element of media literacy initiatives.
Parents provide and pay for computers, inter-
net connections, and cell phones, and should 
acknowledge that it is a parental responsibil-
ity to be familiar with media technologies the 
children are involved in and teach children how 
to use these powerful forms of communication 
in an ethical and safe manner. Moreover, par-
ents need to know and understand that with 
children who are minors, they can be held ac-
countable for the actions of their children. 
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4. 4. Media literacy as core skills for children,   Media literacy as core skills for children,   
teachers and parentsteachers and parents

 For example, in the case of a child’s use 
of social networking sites or gaming sites, par-
ents should (2): 

•set ground rules for the amount of time 
the child can spend online. Parents need to 
be aware that online addiction is becom-
ing a mental health issue of concern with a 
pattern similar to other types of addictions. 

•set ground rules about who can be consid-
ered a friend. 

•understand privacy settings and account pro-
files. They should know the best ways to restrict 
the number of people who can search for and 
contact their child, as well as the amount of in-
formation they can obtain about their child. 

•have an agreement about what parents can 
know about their child’s online interactions. 
Honest and regular communication between 
parents and children is essential. 

•discuss appropriate and non-appropriate 
content that children can share online. Per-
tinent incidents reported in the media can 
serve as teachable moments. Children should 
be reminded that photographs and words 
sent online can never be deleted because of 
how widely and rapidly they are circulated. 

•discuss appropriate and inappropriate be-
havior on social networking sites. This could 
include defining unacceptable behaviors such 
as saying rude, hurtful, or mean things about 
people, bullying or ganging up on some-
one, making up or spreading rumors, or par-
ticipating in hurtful polls (such as voting for 
the ugliest person in the friends’ group). 

•discussing public versus private conver-
sations. For example, a ‘wall conversation’ 
is one that can be seen by everyone in the 
networks of the two people conversing. 

•discuss clear ‘consequences’ for not abiding by 
agreed upon rules for the use of social network-
ing and enforce these in a consistent manner.

4.2.Being a trusted and media 

competent guide
 

 Beyond these grand regulatory roles 

and self-development, the foremost task of 
both teachers and parents should be a trust-
able role model and consultant for children. 
For this we have collected some useful re-
sources that can help you to develop your me-
dia literacy skills to be more efficient guide 
for children who are exposed to cyberbullying.

• How To: 6 Ways to Talk with Your Kids About 
Internet Safety 
Target group: Educators and parents

https://www.kaspersky.no/resource-center/pre-
emptive-safety/kids-online-safety

 A comprehensive guide by internet se-
curity software company Kaspersky about dig-
ital competence to help your children when it 
comes to internet safety and cyberbullying.

• Helping our kids deal with cyberbullying 

Target group: Educators and parents

h t t p s : / / m e d i a s m a r t s . c a / p a r e n t s / h e l p -
ing-our-kids-deal-cyberbullying 

 Parents are the number one group of peo-
ple that kids turn to for help with cyberbullying, 
and most kids say that talking to their parents 
makes the situation better. This parent guide 
provides information about cyberbullying, and 
includes practical tips on how to help prevent 
or reduce the impact of cyberbullying, what 
you should do if your child is targeted or if your 
child is cyberbullying someone, and how you 
can help your child stand up to cyberbullying.

• A Guide for Trusted Adults

Target group: Adults (primary group - women)

https: / /mediasmarts .ca/s i tes/default / f i les /
g u i d e s / y w c a - g u i d e - f o r- t r u s t e d - a d u l t s . p d f
 
 This guide is designed to prepare all 
the adult young women turn to, including par-
ents/guardians, teachers, mentors, health 
and wellness providers, law enforcement, 
and technology professionals, to be the trust-
ed adults they need when they have problems 
online. Understanding young women’s rights 
and responsibilities, and helping them to un-
derstand them, is an important part of be-
ing able to help them participate fully online. 
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It includes:

•practical information about the issues girls 
and young women face 

• conversation-starters for adults to start 
talking to them about these issues

•ways to support and advocate for them

• information on legal issues that can affect 
girls’ online lives.

5. 5. Guidelines for parentsGuidelines for parents

5.1.Parents’ role in preventing        

cyberbullying 

 Positive parents-children relationship as 
an effective method of preventing cyberbullying
• How to create a positive environment at 
home and to encourage positive behaviors?
• Talk with your children about what’s 
happening at school and in their friends’ circle
• The authoritative parenting style and 
the power of example

 Being a parent is a wonderful experi-
ence but is not always easy. Parenting comes 
with numerous rewards, but also with a lot of 
challenges. One of the challenges parents may 
face refers to (cyber)bullying, their children 
being either the perpetrator, the victim or the 
bystander. Unfortunately, parents cannot en-
tirely control what difficulties their children 
will encounter outside the house, out in the 
world, but they can influence how they will re-
spond to different situation they encounter.

 Managing children’s access to 
technology is one of the biggest chal-
lenges that parents currently face. 
The popularity of the Internet, social me-
dia networks, smartphones, and online mes-
saging has increased during the last years, 
fact that leads to a series of issues, includ-
ing the online bullying or cyberbullying.
In order that parents can maximize the chance 
to avoid (cyber)bullying, they can nurture a pos-
itive family climate, and to minimize contexts 
in which negative peer interactions can thrive.
In this regard, promoting positive behav-
iors in your family, building connections 
with your children, and developing and rein-
forcing structure are the three main pillars 
to create a positive environment at home. 
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5. 5. Guidelines for parentsGuidelines for parents

 Creating a connection with your chil-
dren implies attention, acceptance, approval, 
comfort, security, encouragement, support, 
respect and affection. In short, building a re-
lationship is closely related with meeting chil-
dren’s emotional needs. People feel happy and 
secure when their needs are met, and anxious, 
insecure and unhappy when are not. Young 
children can often display unwanted behav-
ior when they feel they cannot communicate. 

 The parenting style can affect your 
children’s feelings and behavior. It is import-
ant to ensure that your parenting style is sup-
porting his/ her healthy growth and devel-
opment. There are four types of parenting:
 

• authoritarian, 

• authoritative, 

•permissive, 

• uninvolved. 
 
 The most beneficial is the authoritative 
one, offering a high degree of closeness, love, 
and warmth, providing, at the same time, clear 
rules, limits, and expectations. Children raised 
in this parenting style tend to have a better 
mental health, stronger interpersonal skills, 
and higher achievements in life. In contrast, 
children who experience one of the other three 
parenting styles are more likely to become a 
(cyber)bully or the subject of (cyber)bullying.   

 Authoritative parents put effort in creat-
ing and maintaining positive relationships with 
their children, explain the reasons behind the 
established rules. More than this, they take into 
consideration their feelings and opinions. Pre-
venting behavior problems is one essential as-
pect that authoritative parents are promoting, 
using positive discipline strategies (e.g.: praise, 
reward system) to reinforce children’s positive 
behavior.
 Parents should talk openly and frequent-
ly to their children. Daily conversations about 
school, friends, the online activity, including 
about their feelings, will conduct to a more 
comfortable parent-child dialogue.

5.2.  Impact of cyberbullying on        
                 children

 Not surprisingly, cyberbullying is a sig-
nificant stressor in a young person’s life. In 
fact, research shows that 32% of kids who are 
targets of cyberbullying report experiencing at 
least one symptom of stress.  
 In addition to feeling distressed, they 
also may feel embarrassed, hurt, and even fear 
for their safety. They may even blame them-
selves for the cyberbullying. 
 How do you know that your child is be-
ing cyberbullied? There are a few signs that 
parents need to be looking out for in their chil-
dren’s daily routine:



24

5.3.  Online safety for parents and 
children

What parents can do to protect their children 
in the online environment?

•Build trust with your children

•What are parental controls? Useful online 
protection tools

•Be part of your children’s online world

How can parents protect their children 
from cyberbullying?
 Building trust with children is the first 
action that parents should undertake to pro-
tect their children from online bullying. By al-
lowing children to share their experiences, the 
positive and the negative ones, and actively 
listening to them, parents can facilitate a 
better connection with their son or daughter.

•Acting unusual around technology: hesitation 
and decrease in using their digital devices, with-
drawal from the social media (delete Facebook or 
Instagram files), acting nervous when a notification 
appears, unwilling to share information about the 
online activity.

•Loss of interest in activities: unwillingness to 
communicate, withdrawing from family of friends, 
not wanting to leave the house, and/ or refusing to 
participate in activities;

•Physical symptoms: experiencing headaches, 
stomachaches or other unexplained physical symp-
toms;

•Changes in sleeping patterns: insomnia or over-
sleeping, falling asleep at school, or frequent night-
mares;

•School related issues: not wanting to go to school 
by expressing anger or dissatisfaction in this regard 
or reporting illness symptoms to stay at home, mak-
ing calls asking to come home earlier, being uncom-
fortable.
 
It is important to pay attention, if your child’s 
behavior has changed. As soon you will react to 
child’s changes, as fast you can help him to feel 

better.

 !
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6. Guidelines for institutions to 6. Guidelines for institutions to 
promote similar projectspromote similar projects

 Parents, teachers and children all have an 
important role to play in preventing cyberbully-
ing and hate speech in (pre) primary schools. For 
two years now (2020-2022) the COVID-19 pan-
demic interrupted many students’ school experi-
ences across Europe and the world. The education 
became for many - remote, which has had both 
positive and negative effects on the children. 

 Some data collections suggest that the 
virtual schooling has contributed positively to 
the decrease of bullying. However, as students 
return to in-person schooling, parents, teach-
ers and children must take active steps to pre-
vent hate speech and bullying in the classroom. 
 
 

Within this section of the guide, we provide a 
number of guidelines for institutions to promote 
projects, that are related to the awareness and 
prevention of cyberbullying and hate speech in 
(pre) primary schools. 

The 4-step guideline is as follows:

1. Train the staff 

2. Train the students 

3. Collaborate with parents 

4. Keep communication open 

 Children need parents’ guidance, and 
therefore parents need to talk and provide 
their children with educational information 
such as online dangers, fake profiles, the things 
they share, and what to do in case of cyber-
bullying in order to take responsible decisions.
 
 Using parental controls represents an es-
sential method that should be applied by each 
parent, consisting in tools or settings that are used 
to control the content children can see, and block 
inappropriate websites. Moreover, parents can 
monitor children’s activity (messages, browsing 
history, and e-mails). There are numerous paren-
tal control programs available for free, with lim-
ited options, but also paid ones (e.g.: Kaspersky 
Safe Kids, Norton Family, Net Nanny, Qustodio, 
FamilyShield, KidLogger). It is not recommend-
ed to secretly monitor your children, specialists 
considering that an open dialogue with them is 
more beneficial. Also, parental controls cannot 
decrease the risk of cyberbullying, but it would 
be useful as a data collection tool if needed. 
 
 Moreover, setting limits means that par-
ents must work with their children in establish-
ing boundaries and limitations regarding the 
digital behavior. If parents see an appropriate 
message, or hear about a dangerous game, 
they should talk to their children about those 
situations, assuring them that they are not try-
ing to invade their privacy, and that you love 

them, support them, and want to keep them 
safe. Also, parents should encourage children 
to speak, to raise their confidence, by provid-
ing them with the necessary “tools” in order to 
recognize when a situation does not feel right. 



No school can work well for 
children if parents and teach-
ers do not act in partnership 
on behalf of the children’s best 

interests.
      
  -Dorothy H. Cohen
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6.1.  Hate prevention training to all 
staff, including teachers, administrators, 
school security personnel, and support 
staff.

 Every year, many children find themselves 
in a situation where they are a victim of another 
child’s hate-speech-motivated behavior, either 
online or offline. Whether this behavior was trig-
gered by a conflict between two individuals, or 
practiced by a group, in many cases for children 
in the age range between 5 and 11 years old, are a 
victim of these phenomena in schools.  Educators 
and care-givers are amongst the groups that have 
a great opportunity to reduce the number of inci-
dents that happen in relation to hate-speech and 
cyberbullying. 

6.2.  Children to receive hate preven-
tion training through age-appropriate 
classroom activities, assemblies, and oth-
er school-related activities. 

 The good thing about hate-speech and 
cyberbullying is that children are not born with 
these types of traits and behaviors they display 
during a “hate crime”. Teaching children that any 
form of hate-speech, such as offensive name-call-
ing, stereotyping and exclusion are very hurtful 
and wrong, can help with the prevention of future 
incidents. This can be done through a classroom 
activity or a workshop, aimed at the children’s 
ability to develop empathy, while critically think-
ing of the matter.  A key to future prevention is 
also the matter of understanding what bullying is 
and how they can stand up to it in a safe matter. 
Educators should inform the children and make 
sure that they know how they can be supported. 
It is also important for children to have a good 
role-model. Whether you would refer them to a 
favorite comic character or a book hero, it is im-
portant that the children’s model speaks and acts 
with kindness and respect. 
 Additionally, educators have the import-
ant role of helping children understand cyberbul-
lying and hate-speech. An educator might 

choose to encourage children to speak to a trust-
ed adult, or help them with discussing how they 
can stand up to kids who bully, by for instance us-
ing humor and saying “stop” directly. Educators 
can also urge children to help other children, who 
are being bullied. 

6.3.  Develop partnerships with                     
                 families 

 The prevention of cyberbullying and hate-
speech is not possible to be done only by the in-
volvement of the schools. There is a need to involve 
parents, by creating for instance parent groups, 
which will work together with the employees of 
the schools, on addressing accidents that hap-
pened in schools and raising awareness on the top-
ic across the community of students and parents. 
 Parents have an essential role in address-
ing cyberbullying. They can act not only as a pro-
tective factor, but also as a resource, offering 
strategies and tools for (cyber)bullying preven-
tion. Parents involvement is often associated with 
lower levels of (cyber)bullying occurrence. It is 
well-known the fact that to efficiently prevent and 
combat this phenomenon, it is necessary to in-
volve parents, school personnel, and children, too.
 Addressing cyberbullying may be chal-
lenging, because there are a lot of factors 
that can influence schools’ and parents’ in-
tervention: the anonymity of the cyberbully, 
and the popularity of digital devices and so-
cial media networks, websites, and games. 
 
 

“

“
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Workshop for parents in schools can be an effi-
cient method to introduce them to the topic and 
to involve them into further educational and pre-
vention activities. School counselor or other spe-
cialists can support parents in exploring appropri-
ate opportunities for social interactions for their 
children, social problem-solving models, safe so-
cial media usage recommendations, in order to 
decrease their child’s risk of experiencing cyber-
bullying. The facilitator of the workshop can use 
role-playing, showing video examples, and group 
discussions to debate various subjects related to 
(cyber)bullying. 
 Moreover, parents can support (cyber)
bullying prevention efforts in schools in build-
ing a constructive approach, to contribute with 
guidelines for students  and schools, supporting 
policymakers, and organize other parents to get 
involved. They can also contribute at community 
level. Community’s attention on this phenomenon 
is also important, because (cyber)bullying does 
not stop at one’s family door or in the schoolyard. 
Parents can take into consideration the possibility 
to work with other families and local stakeholders 
in their community in order to promote commu-
nity-wide efforts to address (cyber)bullying. Rais-
ing awareness through parents and youth VOICE 
can be compelling. 
 Parents can also encourage their children 
to take part in school and community activities 
and efforts to prevent, reduce, and combat this 
phenomenon.  
It is important for the school to involve parents 
and communities in the development of their pol-
icy on bullying and harassment. The development 
of such a policy would not only provide a clear 
roadmap for the school to confidently plan on 
how to address the issue, but is also a good prac-
tice to ensure that all matters are dealt with in a 
consistent, transparent and honest way, so that 
everyone is expected to know the norms and what 
is expected of them. There are many elements to 
creating an effective policy. Here are six of them. 

6.4.  Keep the lines of communication 
open

 Research has confirmed that children look 
to parents and caregivers for advice and help on 
very difficult decisions they have to make. It is 
important that a safe environment/space is made 
available to children, where they can talk about 

bullying freely. Sometimes a short conversation 
with an adult can reassure the children that they 
can reach out when they have a problem. 

Here are a number of questions that one might 

ask: 

•What was one good thing that happened 
today? Any bad things?

•  What is lunch time like at your school? 
Who do you sit with? What do you talk about?

•What are you good at? What would do you 
like best about yourself?

In schools, educators can also start a conversation around 
the previously suggested activities and program. They can 
ask questions like: 

•What does “bullying” mean to you?

•Describe what kids who bully are like. Why 
do you think people bully?

•Who are the adults you trust most when it 
comes to things like bullying?

•Have you ever felt scared to go to school 
because you were afraid of bullying? What 
ways have you tried to change it?

•What do you think parents can do to help 
stop bullying?

  Replace cyber-bullying with cy-
ber-believing. Let us build each other 
up instead of bringing others down. 

Believe & build
    -Janna Cachola

“ “
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•Have you or your friends left other kids out 
on purpose? Do you think that was bullying? 
Why or why not?

•What do you usually do when you see 
bullying going on?

•Do you ever see kids at your school being 
bullied by other kids? How does it make you 
feel?

•Have you ever tried to help someone who 
is being bullied? What happened? What would 
you do if it happens again?

 It would be a good practice for schools 
to create more open dialog and visibility to 
their bullying prevention methodologies. 
For instance, schools can produce school 
flyers, which they can display around 
the building, but also for children to 
take home and discuss with the parents.  
 Furthermore, the schools might want 
to implement speaker corners, which are to 
be dedicated time of the week where children 
can go and talk to a teacher (together, with a 
friend) about anything that bothers them. The 

speaker corners can work hand in hand with 
the implementation of consultation hours, 
where children can discuss (individually) prob-
lems they have or things that concern them. 
Lastly, the interactive activity notebook app 
can also serve as a conversation-starter tool 
for both families and educators and as a tool 
to understand the root of the complaints and 
experiences that children have in relation to 
the topic of cyber-bullying and hate-speech. 

“ Knowing what’s right doesn’t 
mean much unless you do 

what’s right.
      
  -Franklin Roosevelt

“
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7. Documentary7. Documentary

A documentary film with 

children explaining 

their point of view

11 minutes

friendships, care, kindness, love, respect, help, conflict,  
hurting situations, 

online activity



 VOICE Documentary is one of the first 
outcomes of the VOICE - Cooperation to Com-
bat Cyber-bullying and Hate Speech in (Pre-)
Primary Schools project, which is run at the 
European level by VSI Edukaciniai Projektai 
(Lithuania), Societa Cooperativa Sociale Zaf-
firia (Italy), Asociatia Institutul pentru Part-
eneriat Social Bucovina (Romania), Norsensus 
Mediaforum (Norway), and VI One Consultan-
cy (The Netherlands). 
 As a part of the project, we aimed to 
create a documentary film with children from 
Lithuania, Italy, Romania, Norway, and  The 
Netherlands, explaining their point of view 
on cyberbullying and hate speech and giving 
them a VOICE on this important issue. 
 The work for the documentary started 
at the beginning of the project with a series 
of workshops with our partners. Due to the 
Covid situation the meetings were held online. 
Norsensus Mediaforum led the workshops to 
give an introductory competence to all proj-
ect partners in interviewing children, filming 
and documentary making from narrative and 
technical perspectives. The objective here was 
to ensure more or less the same quality lev-
el of filming and using uniformed techniques. 
We have especially focused on accessible and 
affordable equipment such as mobile phones 
and microphones. We have also created ready 
scenarios and guidelines to be used by the 
partners to facilitate the interviews with the 
children. 
 Each partner chose at least two sce-
narios from the notebook and filmed the in-

terviews and footage of children. Before they 
went to filming, the partners did some tri-
al shoots using the filming techniques they 
learned during the workshops. This way, they 
got their feedback to pay more attention to 
quality of sound and filming. Afterwards, they 
were instructed how to edit the video material 
and add subtitles to them.
 Due to interruptions of constant Covid 
outbreaks in partner countries, we had to post-
pone gatherings and school visits. Therefore, 
some of the partners found alternative solu-
tions such as bringing some children together 
out of school such as activity centers, partners 
venues or open spaces. This situation created 
contrast in filming outcomes and challenges in 
post-production. 
 When the partners were done with the 
filming and editing their films, they sent inter-
views and footages with English subtitles to 
the coordinator Norsensus Mediaforum. Nors-
ensus Mediaforum has organized all footage 
and created the final documentary by using 
video material from each country. The out-
come and its new subtitle file was sent to the 
partners for reviewing and translation in local 
languages. After this process the documenta-
ry was published on YouTube together with ex-
tra scenes from each country. 
 In approximately 11 minutes main film 
and more than 40 minutes extras, the docu-
mentary 
tells stories of aspects related to hate speech 
and cyberbullying of children from Italy, Lithu-
ania, Norway, Romania, and The Netherlands.  

8. Making of VOICE documen8. Making of VOICE documentary tary 
and how to use it? and how to use it? 
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The following objectives  are materialized 
in the film:
 
•  Reflecting with children on their ex-
periences of friendships, care/kindness/love/
respect/help, conflict or hurting situations, 
online activity, interactions, the support they 
need or they have while they experience dif-
ficult interactions with others, especially on-
line; 
• Opening a space to listen to and col-
lect concrete stories that kids tell and explain 
in their own words, related to aspects of  hate 
speech and cyberbullying and behaviors and 
actions that can combat these; 
•  Mobilizing/motivating teachers, ed-
ucators, and parents to a participatory ap-
proach of working with children and support 
them from an early age to stay safe and be 
kind online; 
•  Reflecting and developing a work 
methodology to create such documenta-
ries with children that other organizations, 
schools, and agencies can use in the future.  
 
 
 We involved children from prima-
ry school (5-11 years old) with their parents’ 
consent and their teachers’ support while 
ensuring we comply with GDPR. We worked 
with small groups, involving kids in work-
shop activities through a playful and re-
laxed environment. Thus, we ran group in-
terviews or focus groups with the children. 

 Each workshop activity were organized 
around a specific theme related to cyber-
bullying and hate speech. However, our aim 
was to discuss these topics without expos-
ing kids to things they should be protected 
against at this early stage. We started from 
a broad topic and got into details of it as 
much as the children got chance to take us.
 
 Our documentary audience are primari-
ly educators, teachers, schools, and, of course, 
other children in the partners’ countries and 
other European countries. The video stories 
are filmed in partners’ national languages but 
translated with subtitles in English, Italian, 
Lithuanian, Dutch, Romanian and Norwegian. 

  In this sense, the documentary can be 
used without any language barrier with all age 
groups to facilitate discussions around cyber 
bullying and hate speech themes. The film can 
be used as a school activity to inspire young 
people to speak up and different educational 
activities can be built around the film as well. 
Additionally, with screening activities, parents 
and other relevant stakeholders can be included 
in effort to raise awareness and work for creat-
ing bully-free and inclusive safe school and on-
line environment for children. 
 For some inspirations, you can check the 
suggested workshop ideas in this section and 
share your creative ideas using the film. 
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activities:activities:
Friendship DUO (EDUPRO)

Collective portrait (Zaffiria)

Organizing focus groups with families -  

workshop for educators (VIOne)

Parents talking about cyberbullying (Bucovina Institute)

Films making me feel!  (Norsensus Mediaforum)



for whom: 

Teachers
duration:  

< 2 hours  
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Friendship Friendship 
DUODUO (EDUPRO)

4-5 children 

in one group 

At school

Equipment:  

Computer/mobile 

phones/tablet, 

paper, colorful 

pencils

TIP: Before the Film the teacher 
should prepare a space where the 
children would feel comfortable, 

where there would be no interfer-
ence of the activities. 

Objectives 

of the pedagogical itinerary:

  

• To encourage children to seek positive solu-

tions to problems.

•  To promote mutual understanding, respect 

and mutual assistance between children.

•  To encourage children to express their 

thoughts and emotions.
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Activity no. 1

I am the director of the film

Activity no. 2

VOICE documentary

Activity No. 3

Friendship DUO

1. A teacher asks children to 
talk about film they would cre-
ate as the director of the movie. 
The teacher encourages chil-
dren to draw their own movie 
film strip storyboard (example 
down below): to create a name 
of movie, main characters, 
theme (a teacher can offer 
some examples – friendship, 
empathy, cyberbullying etc.). 

A film should have the begin-
ning, action part and culmina-
tion.
2. Allow time for students to 
feedback some of their re-
sponses.
3. After activity, the teacher 
encourages discussion – what 
kind of emotions children felt 
during this activity.

steps of the activity

1.Introduce the title of the VOICE 
documentary, and ask students 
to think about what this might 
tell them about what they are 
going to watch. The link to the 
documentary is here: https://
youtu.be/6qTXN4-dCaM 
2.Choose a part of the docu-
mentary and ask them about 
how they felt about it. If you are 
showing them a concrete story 

case from the documentary, ask 
them if they had similar experi-
ences, etc.
3. Make a small research – dis-
cussion. Try to analyze documen-
tary from aspects of filming. How 
should be lighting choosen for a 
better view, how should children 
sit or stand during filming, what 
place should be chosen. 

1. Teacher should help children to make a DUO 
(a boy and a boy, a girl and a girl, or a boy and a 
girl) for the activity. Teacher presents the task – 
each DUO has to do a short interview. 
2. Create DUO rules – simple and short rules, 
how the activity is going to be done, who is go-
ing to be responsible for what, etc. An example 
of what kind of rules could be is provided below:
3. Ideas generation – each DUO has to create 
the main idea of interview (what characters they 
are going to be, create questions and write them 
down on the paper). Here you can find an exam-
ple of plan for the interview which might help.
4. The teacher offers for children the situation 
for interview. Some examples:
• You are sitting in the class, and your classmate 
tells you bad words. How are you going to re-
spond?
• You and your friend are playing online. Your 
friend gets bullied for some reason. How do you 
react and help your friend?
5. Space preparation – help children to create at-
mosphere for the interview. Help them to check 
the lighting, colours of walls, to make children 

visible. Check if there are no interfering things 
like toys, games etc. also, acoustic – if there is 
good sound, no extraneous sounds. 
6. Action time – children are making an inter-
view in DUOs. When the interview is done, DUO 
has to decide if they want to add something 
(music, insert some pictures or text, etc. They 
can choose CapCut or InShot or other video ed-
iting tool as they prefer). 
 After all DUOs created their interviews, 
teacher should encourage discussion – how chil-
dren felt during this activity, what kind of prob-
lems they have faced and how they solved them. 
Each DUO should make a small reflection about 
the interview process. 

TIP: After activities encourage 
discussion to get children’s reflec-
tion about activities they did. Try 
to help them describe emotions 
they feel, say them in the class if 

they feel comfortable.

TIP: During the Film help children 
to prepare for the activities, be as an 
invisible friend which children can 

ask for a help if they need. Also, the 
teacher should ensure that all 

children are involved in activities, 
encourage them. 
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Collective Collective 
portraitportrait 
(Zaffiria)

Objectives of the pedagogical itinerary:

  

•To make children more aware of the situations of friendship, exclusion and/or bullying they 

encounter and the emotions associated with them to foster the process of empathy by sharing 

their own and others’ emotions

•Making people understand how the expression of emotions also passes through the body

•Developing a collective photographic work with technology

Materials: 

Tablets or smart-

phones, Interactive 

Whiteboard/Projector,

 PIC Collage APP or 

similar

children 

aged 10 -12

 years

Duration:  2 hours  
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 1.  In the second phase of the activity, 
the class is divided into groups of 4-5 children, 
each group should have at least one smart-
phone or tablet. The children are asked to try 
to mime emotions, with their own expression or 
even with body posture. The teacher goes from 
group to group and tries to give examples from 
the stories just shared, or from the contents of 
the video: “What do you look like when you are 
angry?” “What does your body look like when 
you are very sad?” “What does your mouth look 
like when a friend gives you a compliment?” etc.
The children in the group take turns miming one 
or more emotions and the other group members 
take one or more photos. When everyone has 
mimed an emotion, the most representative pho-
tos are chosen together (one for each mood rep-
resented). Each group’s choice of emotions and 
photos must remain hidden from the other groups.  

 2. The photos chosen by each group 
are projected in front of the rest of the class, who 
must first collectively understand which emo-
tion the photo being shown is associated with 
by naming it and explaining why. In this way, nu-

merous insights can emerge from the children’s 
different points of view and a collective reflec-
tion can be made on the emotions that make 
us feel good and those that make us feel bad, 
also associating them with friendship or bullying 
behaviour. It is also important to help children 
understand that it is possible to understand the 
emotions of peers through their expressions or 
body posture, so that they can help those who 
are sad or angry and show their friendship.

 3.  Finally, it is possible to create pho-
to collages with the photos taken by children. 
Thanks to the free PIC Collage APP or similar, 
it is possible to create collective collages of 
photos by creating categories chosen by the 
children themselves, e.g. “when I feel good, I 
look like this” or “anger looks like this” or “por-
trait of friends” etc.  It would be useful and im-
portant, before making the collages, to ask 
the children if they are happy with the photo 
in which they are represented or if they would 
like to change the emotion/situation in the pho-
to before putting it into the collective collage.
.

 

 1.  Children are shown the VOICE 
documentary (Children explain cyberbully-
ing, hate speech to adults from another point 
of view), so that they can enter the topic 
through the VOICEs, stories and emotions of 
their peers from different countries in Europe

 2. The children are guided in a group 
reflection on the themes that have emerged, so 
that they can share their experiences, thoughts 
and emotions.  
 Possible questions to ask the class: “Have 
you ever experienced a situation similar to the 
one narrated by the children in the video? Un-
der what circumstances? What happened? What 
emotions did you feel?” or “what emotions did 
the children who spoke feel?” 

“Have you ever felt these emotions?” “In what 
situation?”
 A calm, non-judgmental climate must be 
maintained within the class group and by the 
teacher. There are no right or wrong answers 
but it is important to reflect on what the children 
feel. While listening to the children’s story, it is 
important to facilitate their elaboration of the 
process that led them to make peace or to find 
external support that helped them out of the dif-
ficult situation. 
 Again, it is important to ask them ques-
tions such as: “How did you make peace? What is 
the best way to make peace?” “How do you apol-
ogise?” “Who helped you in this situation?”” How 
do you show love and kindness to a friend?” etc.
 It is important that we also reflect togeth-
er on the positive emotions that are associated 
with friendship, kindness, loving relationships 
and that are an important tool for preventing 
bullying and cyberbullying.

.

PART 1PART 1

steps of the activity

PART 2PART 2



Objectives: 

To understand the purpose of the docu-

mentary and receive guidance on how it 

can be used in focus groups with families.
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Organizing focus Organizing focus 
groups with groups with 
families - families - 
workshop for educators 

(VIOne)

Group size: 

Maximum 20-30 

parents
Duration: 

Up to 2 hours   

Equipment:   

Laptop, Internet, 

Projector,  Paper 

and pens

Optional: Poster
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At school
 The educators are encouraged to view 
the long version of the documentary, which in-
cludes the documentary in English, plus a sec-
tion of the interviews of children in the local 
language. The link to the documentary has been 
provided in the previous section. When the edu-
cators watch the documentary, they are able to 
note down points of attention in the eyes of the 
children. This will enable the educators to pre-
pare for the organization of focus groups. The 
educator is encouraged to complete the follow-
ing steps.

1 1 Watch the documentary.

22 Make notes after watching the documentary, 
make observations within the educator’s insti-
tution and reflect on the key topics to address. 
In the tips and recommendations section of this 
activity, we provide an example sheet of reflec-
tion points and questions.

33 Discuss with other educators and colleagues 
your observations and ask for their input. It is 
beneficial to hear other perspectives on the top-
ic and learn about their observations and sug-
gestions.

44 Discuss with the educational councilor their 
observations, from having contact with children 
who visit them for different reasons.

5 5 Discuss with some children the topic. You can 
use activities suggested throughout this toolkit 
and also the other resources, such as the App, 
to stimulate conversation in an interactive and 
hybrid manner with the children.

66 Conclude from your observations and discus-
sions the key topics to be addressed within the 
school. 
77 Organize a space in the school at a suitable 
time for parents to come for a maximum of 2 
hours to participate in your focus group. Be 
aware of the materials you need (listed in the 
above section). 

88 Create a sign-up sheet for parents to register 
for your focus group. Promote the documenta-
ry and the focus group also during the school 
council and the parent volunteer groups. Make 
sure they are aware of the date, time and loca-
tion and what they need to bring (even if it is 
nothing). Check if you need to accommodate 
any participant’s needs in terms of accessibility 
– e.g. disability friendly room, etc.

99 Ask for consent for audio recording of the 
focus group, this would make your review and 
analysis much easier afterwards. 

1010 Execute the focus group. Advice is to arrange 
that everyone is sitting in a circle. 

11 11 Review and reflect on the results, are they in 
line with your findings? 

1212 Discuss your findings with the appropriate 
staff member and think of how you can tackle 
the outstanding points. 

.

steps of the activity

Watch the documentary here:



40

At school

- Do we see similar issues of hate 
speech in our organization? 

- Who would be able to tell us most 
about the hate speech at school? 

- Are there children who are bul-
lied online at school or at home? 

- Are the parents aware about the 
topic of cyberbullying?

- Has the school organized any ac-
tivities related to cyberbullying in the 
past? If not, why not? Are they interest-
ed to?

 - Through what methods do we 
use to express that (cyber) bullying and 
hate speech are not tolerated and wel-
come in our organization?

- Are the children educated on the 
topic? Is it part of the curriculum? 

- Which are the students that I 
think may be bullied? 

- Which are the teachers that stu-
dents trust the most? 

- Are students visiting the student 
councilor often?  

Tips and recommendations

Sample points to reflect on during the observatory period 



41

Tips and recommendations

- What are the parents’ ex-
pectations of this discussion? 

- What do they expect to see 
in the documentary?

- Have they seen a similar 
documentary before?

- Have they received a train-
ing on the topic previously? 

- When was the last time 
they discussed this topic with their 
children at home? 

- Have they heard from their 
child complaints related to bully-
ing and/or hate speech at school? 

- Has their child ever gotten 
in a dangerous situation online? 

- Has the child experienced 
online threats or bullies? 

- Does the child play online 
games with friends or people they 
do not know? 

- What do they think is the 
age of the children when most bul-
lying occurs? 

- Where do they think the 
root cause of the bullying and/or 
hate speech comes from?

- What do they feel needs to 
be done to raise awareness and 
prevent future cyber bullying? 
o At home
o At school 

- Do they want to have the 
topic explored more within the 
curriculum, so that children have 
more time to talk about it?

- Who should be responsi-
ble for advocating the topic, the 
educators, the parents and the 
children all together can assign 
responsibilities and actions they 
want to work on and make a plan 
on how they want to do that?

Sample points for discussion during focus group 



Duration:  

2 hours  

Target:

Families
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Parents talking Parents talking 
about cyberbullyingabout cyberbullying  

(Bucovina Institute)(Bucovina Institute)

Group size

12 – 15 parents 

At school

Equipment:
VOICE Documentary, 

Laptop, projector/ TV, 
Flipchart, 

Markers, printed 
worksheets
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 The teacher asks parents if they have 
heard of cyberbullying and are aware of the 
meaning of it. 
 The teachers generate discussions 
and interest in the topic by questioning the 
parents on their existing knowledge

Objectives of the pedagogical itinerary:

•  Defining cyberbullying and identify (cyber)bullying as a negative behaviour;

•Learning how to recognise cyberbullying;

•Developing a better understanding of the impact of (cyber)bullying;

•Raising awareness to prevent or minimise (cyber)bullying;

•Learning different methods of how to deal with (cyber)bullying;

•Being aware to whom address when confronting with a (cyber)bullying situation in the family.

1.Introducing the topic of the session: cyberbullying

steps of the activity

Examples

-Have you ever heard of cyberbullying?
-What do you know about cyberbullying?
-Think of a time when you saw/heard of 

cyberbullying – what are some examples 
of cyberbullying your thought of? 

(The teacher or parents can write the 
ideas on a flipchart, whiteboard or chalk-

board)

2. watch and discuss

 Parents watch the VOICE Documen-
tary, followed by a group discussion, con-
ducted by the teacher.In the documentary, 
they see children’s perspective on bullying 
and cyberbullying and different situations 
they have been through in school, outside 
the school, and online. 

 The teacher presents different situ-
ations, and parents have to respond to the 
questions that follow the situation, by de-
bating their point of view. 

-What sort of technologies can be 
used for cyberbullying?

-Is cyberbullying any different to offline bully-
ing? Do you think it is worse or just different?

-Are there things people do to one another 
online  that could hurt feelings but that most 

people don’t consider bullying?
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Suggested situations for debates

a) Your child comes home and tells you that he was mocked by a student from the 7th 
grade. You do not know how to manage the situation. Who do you consult with?

(The teacher can provide them some answers, too)
- With the school counsellor/ psychologist;
- With the teacher;
- With other parents;
- With no one. 

b) You find out that you child is attacking other children. How do you react?
(The teacher can provide them the answers, too)

- This is not true. My child would not do that;
- I will go to talk with those accusing my child and confront them;
- I will punish my child for what he did;
- I talk to the teachers, then to my child to find out what happened and we talk about 
the reasons why he had such behavior.

c) A child refuses to tell parents or teachers if he is a victim of aggression? Why do you 
think he is acting in this way?

(The teacher can provide them the answers, too)
- He does not feel listened to and understood
- He fears he may be punished
- He thinks things would get worse at school if his parents did him justice
- He doesn’t think anyone can help him

d) Your child is confronting with a (cyber)bullying episode. How do you think you can help 
your child face this situation?

(The teacher can provide them the answers, too)
- I go to school to hold the teachers and the aggressor accountable
- I listen to him and suggest that we make a plan together to deal with a similar situ-
ation
- We discuss the reasons why he thinks such a thing happened

e) Who should teach the child how to react to bullying?
(The teacher can provide them the answers, too)

- The family   
- School
- Friends

f) Do you think that the bullying phenomenon is a problem in your school?
(The teacher can provide them the answers, too)

- No, all children are mischievous and must be taught from an early age what life is 
like
- Maybe, but it doesn’t seem very serious to me, all children are teasing each other
- Yes, it is a serious problem that is affecting more and more children
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3. Self-assessment tool for parents

 The teacher gives parents a worksheet with two lists: one containing Signs that your 
child is being cyberbullied and Signs that your child is participating in cyberbullying. They 
do not have to talk in front of the other parents about this, but it can represent a good ex-
ercise of reflection and awareness of the phenomenon. 
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4.  “Bully-Free Zone” Agreement

 Create a “Bully-Free Zone” agreement. 
The teacher asks parents to commit to a short 
list of things that would help their children to 
stay safe and heathy online and to sign the 
agreement. This can include simple things like, 
“Be kind,” “Ask before posting,” or “Treat others 
with respect.” They replicate the list at home, 
and apply it with their children.  

EXAMPLE

THINK model:
Always THINK 
Before You Post

T=Is it true?
H=Is it honest?
I=Is it inspiring?
N=Is it necessary

K=Is it kind?

If not, should you 
post it?

5. Conclusion

In the end of the session, the participants repeat the key concepts. 
The teacher asks parents to answer the following questions.

Reflection Sheet

a)  What are some things you’ve learned from this lesson?
____________________________________________________________
__________________________________________________________________

b)  What are some things you plan to do differently because of this lesson? 
___________________________________________________________
__________________________________________________________________

Homework
Today we discussed about (cyber)bullying. Complete the following worksheet with your child 
at home. 

Read the following definition with your child: “Bullying is when a more powerful person inten-
tionally hurts someone’s body, feelings or things or threatens them again and again.”

a)Ask your child: “Have you ever been bullied? If not, have you ever seen someone bullied?”

b)Ask your child: “If you have been bullied, how did it make you feel?”

c)Ask your child: “If you have not been bullied, but you have seen someone bullied, how do 
you think it made them feel?”

Read the following statement with your child and discuss its meaning:

Treat others the way you want to be treated. Treat others the way you want to be treated. 
(The Golden Rule)
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Films making me Films making me 
feel! feel! (Norsensus Mediaforum)(Norsensus Mediaforum)

Objectives of the pedagogical itinerary:

  

•  To establish empathy and understand what might triggers specific emotions 

in children   

•  To increase awareness about cyberbullying, online anonymity, privacy and 

freedom of speech.

duration:

Up to 2 hours   

For whom?   
Parents/teach-
ers/children 

Equipment:   
 A computer/tab-

let or mobile phone 
with internet con-

nection for playing 
the VOICE documen-

tary film. 
Some sheets of 

paper to take notes
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steps of the activity

Activity 1: Films I have watched 

1. Get children to talk about 3 films they have recent-

ly watched and the story and style of these films. To 

help them select films, you could get them to think 

about 3 films that have had an impact on them emo-

tionally or their 3 favourite films. 

2. It may be worth modelling an example answer for 

your students to set expectations. 

3. This can be done individually or in small groups. 

4. Allow time for students to feedback some of their 

responses. 

5. Follow-up discussion or activity to complete within 

the classroom via online learning platform/ or as a 

home-based activity: did any of these films have an 

impact on you emotionally? Why was this – was it the 

theme, style or story? 

Activity 2: The documentary 

1. Introduce the title of the VOICE documentary film, and ask students to think about what this might tell them about what they are going to watch. 
2. What do they think this film will be about?  What do they think its themes will be? Challenge students to think about why they have come up with their ideas. Does the title remind them of any other films they’ve seen? 

3. Choose a part of the documentary and ask them about how they felt about the children and if you are showing them a concrete story case from the documentary, ask them if they had similar experi-ences. 
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Activity 3 - Talking Circle   
1. Get children to talk about 3 films they have recent-
ly watched and the story and style of these films. To help 
them select films, you could get them to think about 3 films 
that have had an impact on them emotionally or their 3 fa-
vourite films. 

2. It may be worth modelling an example answer for your 
students to set expectations. 
3. This can be done individually or in small groups. 4. Allow time for students to feedback some of their re-

sponses. 

5. Follow-up discussion or activity to complete within the 
classroom via online learning platform/ or as a home-based 
activity: did any of these films have an impact on you emo-
tionally? Why was this – was it the theme, style or story? 
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9. Cartoon9. Cartoon

          Children’s stories and       

       views on exclusion,

 conflict and bullying/

cyberbullying

teaching tool

Topics addressed: 

Exclusion and isolation, 

fights among kids, Making 

peace

 The cartoon can be used within formal and 
non-formal education contexts to attract children’s in-
terest in the topic and facilitate discussion around the 
themes of bullying and cyberbullying, but also friend-
ship and inclusion, which are powerful weapons for pre-
venting the phenomenon. In the pedagogical itineraries 
described, the cartoon is used as an “activator” of the 
class group, so that children can be more easily intro-
duced and involved in the proposed activities. 

 On a pedagogical level, it is important that the 
teacher or facilitator succeeds in creating a relaxed and 
open environment, where there is no judgement and 
where children feel free to recount their experiences, 
thoughts and emotions. Stories and drawings are cer-
tainly two storytelling tools that can facilitate children’s 
involvement and authentic expression. 
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The VOICE of children in a cartoonThe VOICE of children in a cartoon

 The Animated Cartoon created with the 
children of the Istituto Comprensivo Luisa Levi 
in Mantua recounts the experiences and point of 
view of the youngest children on the topics of 
exclusion and bullying, conflict and friendship, 
hate speech and making peace. 60 boys and 
girls aged 9 and 10 took part in a series of work-
shops in which they were guided to explore and 
express thoughts and emotions through words 
and drawing: the cartoon tells their point of 
view.
 The path leading to the production of 
the cartoon intertwined two parallel and inter-
connected paths. The children were guided to 
tell their stories and their views on exclusion, 
conflict and bullying/cyberbullying, but also the 
ways in which they make peace, the emotions 
that accompany this process, the beauty of hav-
ing and being a friend. To help children express 
their thoughts, each meeting was introduced by 
a reading from a book that explicitly addresses 
these issues and sets the stage for asking ques-
tions. The children were free to express them-
selves and discuss these important topics.
 Before starting the course, each child 
was given a workbook in which they could draw: 
in this way, the children 
were also helped to express their emotions and 
thoughts more freely and creatively. In some 
parts, the workbook contains “graphic cages” 
that guided the children’s drawing and were 
useful for harmonising the individual graphic 
sign and creating the collective animations con-
tained in the cartoon. The narrative thread was 
created thanks to the intervention of a digital 
illustrator who drew the introductory parts of 
each section of the cartoon.
 The cartoon can be used as a teaching 
tool to introduce and make children think about 
the issues of exclusion, bullying and cyber-bul-
lying, hate speech and tools to fight them and 
make peace. 
The course can be repeated in school and extra-
curricular workshops, using the enclosed work-
book as an aid, as described in pedagogical itin-
erary number #5 in this toolkit. Each class will 
thus be able to construct a craft animation that 
enhances the children’s creativity and expres-
sion.
 If you choose to replicate the process 
of the cartoon development using the created 
workbook, the areas of work being addressed 
are mainly 3:

• Excluding oneself and isolating some-
one: the children are helped to think about and 
recount situations in which they are in danger of 
being isolated or are isolated, also thanks to the 
introduction and mediation of a narrated story 
or a picture book. The boys and girls list possi-
ble situations that they write down on a page in 
the exercise book. The situations are read out 
loud, a reflection is made together to see how 
different they can be and what emotions they 
can provoke. In the workbook that accompanies 
and develops the project, the children then find 
a space with graphic guides to draw the situa-
tions they have shared. Each child chooses how 
to represent their situation: the metaphor of be-
ing excluded can be drawn in many ways (as a 
dragon, a witch or even with free, disorganised 
colours)
• Fighting among friends: the children are 
guided to outline situations in which they start 
to fight softly and end up fighting ‘loudly’. Again, 
it is appropriate to introduce the session with 
the telling of a story, or with appropriate mu-
sic or other bodily activity that can activate the 
children’s interest and participation. The work-
book in this case contains a space for verbally 
recounting the quarrel, and spaces for drawing 
a picture of the conflict situation and bringing 
out certain details that struck the children.  The 
role of the teacher or facilitator in this case is 
very valuable in bringing out the children’s expe-
riences and helping them to process and share 
thoughts and emotions.
• Making peace: In this last phase, the chil-
dren suggest all the ideas they know and imag-
ine to make peace and restore friendship. The 
children list possible situations and write them 
down in the workbook. The situations are read 
out loud and the children are free to discuss 
and exchange opinions on the best way to make 
peace. There is a free space for them to draw 
a situation they remember in which they made 
peace, so that they can reconnect more care-
fully with the situation and the emotions that 
accompanied it.  The work then continues with 
the use of graphic cages that will allow the chil-
dren’s individual drawings to be assembled to-
gether. The drawings made by the children can 
be edited in sequence, thanks to simple editing 
programmes that are within everyone’s reach, 
such as Stopmotion video (for more details, see 
pedagogical itinerary #5)
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10. 10. how to use the cartoon?how to use the cartoon?  
Pedagogical Pedagogical 
Itineraries Itineraries 
for School:for School:

Cyberbullying and the power of words (Bucovina Institute)

Friendship Tree (EDUPRO) 

Avatars and Online Personality (Norsensus Mediaforum)

Emotions barometer and online privacy (Norsensus Mediaforum)

Create your animation! (Zaffiria) 

The honest ball (VIONE)

The Friendship chain (Bucovina Institute)

Diversity and kindness (Bucovina Institute)

Empathy and apology (EDUPRO)

The word explorer (VIONE)
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#1 Cyberbullying and 
the power of words  
(Bucovina institute)

2 workshops

 ~1,5 hour each

The first workshop begins with the agreement of some rules, and 
with a discussion around the concepts of cyberbullying and hate 
speech. A group activity takes places before displaying the VOICE 
Cartoon, that is followed by a group discussion lead by several 

questions concerning the cartoon. Crossing the line is other activity 
carried out during the first session, ending up with a debrief. 

The second workshop focuses on the online activity of children 
(visiting websites, exchanging messages, playing games), namely 
on Cyberbullying and the power of words, starting with a group 
conversation, continuing with three working sheets, and ending 
with assessing students understanding on the subjects discussed.  

Objectives of the pedagogical itinerary: 

•  To establish empathy and understand what might 
trigger specific emotions in children;   

•  Define cyberbullying;

• Recognise cyberbullying; 

•  Develop a better understanding of the emotional impact of cyberbullying; 

•  Develop awareness that personal actions and choices may contribute to cyberbullying;

•Empathize with children that have received mean and hurtful messages;

• Define what it means to cross the line;

•  Generate solutions for dealing with cyberbullying.

Children
 7-11 Years old

Equipment: 
Blackboard/ 

Flipchart
Video projector, 

Rope/ masking 
tape, Colored pen-
cils, Pens, Working 

sheets



 The first workshop starts with several 
agreed rules to ensure children know what is ex-
pected of them during the discussions and activ-
ities that follow. The teacher/ educator explains 
that this lesson may explore some sensitive is-
sues.  

  Activity 2            Activity 2          
     
 The teacher/ educator explains to the 
students that they will watch a short film 
(VOICE Cartoon). 

Suggestions for questions:
•What is the cartoon about?
•How do you think the girl felt when the oth-
ers laughed at her? Why do you think she was 
bullied?
•What about the boy? How the expression of 
his face changed when he received ugly mes-
sages from other children?
•Could a similar situation happen in this 
school? 

Activity 3Activity 3
 
 This activity is a great way to create awareness around bullying and other negative be-
haviors, but also a method to build a positive school climate, aiming at bringing up emotions and 
understanding the importance of connection, diversity, and inclusion. There are many different 
versions of Cross the Line. It is recommended that teachers create their own statements to address 
the issues happening in their school. Below is a sample of the activity.

Guidelines:
• The teacher/ educator places a piece of rope or masking tape across the length of the classroom;
• Asks students to stand on one side of the line;
• Explains to children to cross the line if they can relate to the statement heard;
• When the teacher shouts ”reset”, children return back behind the line;
• If students don’t identify with the statement, they do not cross the line.

Rules:

• Listening – This is a silent activity to allow everyone to experience the activity fully. This means 
no talking, snickering or giggling throughout.• Respect – Each student deserves to be treated with dignity and respect at all times, and par-
ticularly during this activity.• No Pressure – No one should feel under pressure to reveal anything about themselves that 
they don’t want to.

The teacher explains to children that the activity is about themselves, and not about their friends, 
and they have to be honest with themselves.
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Workshop #1: 

Cyberbullying awareness 

Activity 1Activity 1

 Considering the fact that the workshop 
has the main subject of discussion the phenom-
enon of cyberbullying and hate speech, it is 
essential to identify what children believe this 
mean. The teacher/ educator asks children what 
they understand by the word ‘cyberbullying’ and 
records their shared ideas using a spider dia-
gram/ mind map to create a class definition.
Follow up questions could include:

• What is cyberbullying? • Can you give examples of how it could hap-
pen? 
• Why would someone be cyberbullied? 
• Can you name some adjectives that would 
describe someone who is being cyberbullied? 
Therefore, a definition of the cyberbullying con-
cept will be created, and they will have a better 
understanding of the notion presented, consid-
ering that the activities that will follow will focus 
on it.



Example of Cross the line statements:
                                                              
• Cross the line if you have a best friend that understands you.
• Cross the line if you have ever been blamed for something you did not do.
• Cross the line if you helped someone that was getting bullied.
• Cross the line if you have intentionally hurt someone’s feelings.
• Cross the line if you often feel misunderstood.
• Cross the line if you believe you are respectful.
• Cross the line if you have been disinvited or uninvited from a party.
• Cross the line if you have been told that you are beautiful, smart, and capable of achieving your 
dreams.
• Cross the line if you’ve ever been teased.
• Cross the line if you are truly comfortable sharing your feelings with others.
• Cross the line if you’ve ever been told you shouldn’t cry or show your emotions.
• Cross the line if you take care/help raise someone on your family or take care of an elderly 
member of your family.
• Cross the line if you’ve ever stood by and watched while someone was hurt and said or did 
nothing because you were too afraid or didn’t know what to do.
• Cross the line if you wish people around here were kinder/nicer to one another

The teacher/ educator facilitates a discussion about what children experienced, felt and learned.
Suggestions for questions:

•What feelings did you have during this activity?

•What was the hardest part for you?

•What did you learn about yourself? About others? 

ConclusionsConclusions

The teacher/educator reviews the cyberbullying definition the class wrote at the beginning of the 
lesson. After this, he/ she asks each student to write down 3 things they learned from the lesson. 
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Workshop #2: Going online
Activity 1Activity 1

The teacher/ educator invites children to share 
with their colleagues the ways they enjoy go-
ing online and using digital media, such as cell 
phones and the Internet.

Suggestions for questions:
• What are your favorite websites, if any?
• What are your favorite video games, if 
any?
• Who do you stay in touch with through 
cell phones and the Internet?

The teacher/ educator encourages students to 
share the positive feelings and experiences they 
have had with cell phones, the Internet, and oth-
er types of digital media.

During workshop 2, students discuss all the 
ways they use technology for communication, 
put themselves in the shoes of children who are 
cyberbullied on a kids’ game website. Students 
then brainstorm ways to respond to cyberbully-
ing.
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Workshop #1: 

Cyberbullying awareness Activity 2Activity 2

The Power of Words (part I - Words can hurt)

Read the story below and then answer the ques-
tions that follow.

Andrew and Tom love a website that has 
games and chatting for children. Their par-
ents let them play on the site. Lately, though, 
Andrew and Tom have been receiving mean 
messages on the site:

• Player A: I hate you!
• Player B: You are ruining the game!
• Player C: You are so stupid.
• Player D: You are a dork.

Discussing in groups 

1. How do you think Andrew and Tom feel when 
they read those messages?
_______________________________________

2. How would you feel if you received messages 
like these?
_______________________________________

3. Why do you think people send these kinds of 
messages to people they don’t know?
_______________________________________

Activity 3Activity 3

The power of words (Part II – Talk and take ac-
tion)

The teacher/ educator will ask children to cre-
ate a cartoon about a cyberbullying situation. 
Each frame should show a different part of the 
situation:

FRAME 1:FRAME 1: Make a cartoon about something that 
a cyberbully might do or write online
FRAME 2:FRAME 2: Show what you might do if you saw 
what the cyberbully has done or written
FRAME 3:FRAME 3: What might be a positive outcome, or 
result, of the situation?

What might a cyberbully say or do? What would you do in response?

What would a positive outcome be?
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What might a cyberbully say or do? What would you do in response?

What would a positive outcome be?

TIPS:TIPS:

• If someone is mean to you online, take a breath and ignore them. Save a copy of your conversation between you and the bully.
• If you, or someone you know, is cy-berbullied, talk to a trusted adult – like a parent, family member, or teacher. Together, you can think of a plan for how to respond.

Activity 4Activity 4

The Power of Words (part III – Assessment)

1.1. Alicia receives a text message from her friend 
Ronald. The message says, “I am having a party. 
You are not invited.” Circle the word that shows 
how Alicia might feel after she receives the mes-
sage.

a) hurt
b) excited
c) popular

Things Theo should do Things Theo should not 
do

2.2. Theo is having fun playing Dragons and 
Knights online. Then he sees a message that 
goes with each answer. It says: ”You’re ruin-
ing my game, stupid!”.  What should Theo do 
about the message? What shouldn’t he do? 
Use the table to fill in the columns with the 
statements written below:

a) Ignore the player who sent the mean mes-
sage
b) Write a message back that says, “You’re so 
stupid, you’re the one ruining the game”
c) Pretend that he doesn’t feel hurt by the 
message
d) Save the message in case the other player 
sends Theo another mean message
e) Tell an adult about the message
f) Never play Dragons and Knights online 
again

ConclusionsConclusions

Teachers can use these questions to assess students’ understanding of the lesson objectives. You 
may want to ask students to reflect in writing on one of the questions.

Examples of questions:

•Why is it a bad idea to send mean or scary messages online?

•Why might there be more misunderstandings between people when they send online messages 
as opposed to face-to-face discussion?

•What can children do when they get cyberbullying messages?

Sources:
•https://bulldogsolutioninc.com/2017/01/23/cross-the-line-activity/ 
•https://www.commonsense.org/education/digital-citizenship/lesson/the-power-of-words
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#2 Friendship 
Tree (EDUPRO)

Objectives of the pedagogical itinerary:

  

• To help children understand that our differences are unique.

•  To initiate the discussion and learn to accept each other. 

•  To help children to create safe environment for themselves at school. 

Overview 

The Itinerary starts with the display of 
the Cartoon as activator for the discus-
sion and activities. The itinerary guides 
the children to discover that we all are 
different and it is unique. The aim of 
these activities is to help children un-
derstand that friendship is very im-
portant to avoid bullies and exclusion. 

Equipment:

Multimedia
 interactive 

whiteboard OR 
Computer, Scissors, 
Glue, Colour paper 

sheets. Colour 
pencils, White paper 

sheets

Age of kids : 7-11

Duration 

3 sessions 
~1 hour each
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Workshop #1: FIVE fingers’ 

friendship challenge

Description of the activityDescription of the activity

During the first meeting the main task is to do 5 fingers‘ 
friendship challenge. At the beginning of the activity, 
teacher with children will watch the parts of the cartoon 
about exclusion and friendship.  After this, teacher will 
lead the discussion about friendship and exclusion. The 
suggested questions could be: 

•„What does it mean to be a friend?“
•„How can we create friendship?“ 
•„How can you help to others to create friendship?“ etc. 

Description of the activityDescription of the activity

In the second meeting, the main topic of the workshop 
is to discuss our differences. Everyone has to draw some 
different people on a sheet of paper. Children can cre-
ate and draw what they imagine. After this, the teacher 
can lead a discussion with questions like:
„In what ways we are different?“
„How to learn to accept others’ differences?“ etc.  

After discussion children will try to create little paper 
dolls by themselves. Everyone will draw one doll on the 
paper, some clothes, shoes.  Everything from the paper 
needs to be cut. And then children create their own doll, 
give it a name and present it to others. An example of 
paper doll down below.

Workshop #2: we are all different!

Workshop #3: 

Our friendship tree

Description of the activityDescription of the activity

 In the last meeting the main focus is 
on the creation of Friendship tree. It should 
be teamwork. All students have to make one 
friendship tree. At the beginning, the teach-
er will give children a big white sheet of paper. 
Children have to draw on it a big tree without 
leaves (there is an example down below). Then, 
children have to cut leaves of different shapes 
from colored paper for tree decoration. During 
the cutting process, the teacher can lead a dis-
cussion with children to give them the way for 
answers they have to write down. Questions can 
be like:
• “How would you begin conversation with 
a child who has some disability?”
• “Could you help a child who looks differ-

ent to find friends?”
• “What do you think of people who look 
different?” etc. 
  On these leaves children have to write 
down all the ideas that come to the question 
“How can you create strong friendship?”. All 

those leaves should 
be glued onto the 
tree. Then it will be a 
fully completed tree. 
Also, for trunk deco-
ration, some answers 
can be written on it. 
The final friendship 
tree should be put on 
the class wall, where 
everyone can see 
it, add some leaves 
with additional ideas 
when they come up.
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Objectives of the pedagogical itinerary:

  

•  Understanding of how online communication differs from face-to-face conversation

•  
Awareness of how the distinct attributes of online communication may contribute to inappro-

priate or bullying behaviour

•  Recognition of cyberbullying behaviour

•  Understanding of the crucial role played by bystanders, including themselves, in fuelling or 

stopping bullying behaviour – online and offline

#3 Avatars and 
Online Personality
(Norsensus Mediaforum)

Overview 

This is an activity based on Avatar and 
Identity workshop developed by Media 
Smarts. In this activity, students get 

chance to explore the emotions such as 
empathy and care in online communi-
cation through non-digital activities.

Age of the kids: 8-14

Duration:
1 session of ~1,5-2 hours

Equipment:
Crayons and papers 
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Description of the activityDescription of the activity

Recognizing Emotional Cues and masking Recognizing Emotional Cues and masking 
45 min.45 min.

 Begin the class by telling the students you 
are going to play a drama game. Each student 
will be given a word which they must give as 
the answer to any question – without smiling or 
laughing. The rest of the class then asks that stu-
dent any questions they want in hopes of making 
him or her smile or laugh.
 For example, you can choose a media re-
lated word such as TikTok, phone etc, and it can 
be amusing with the random questions of other 
students.
 Facilitator/teacher can help the students 
to come up some funny questions if the students 
cannot start.
 After two or three students have had a 
turn, pause the game and ask those students 

how it felt to try not to laugh or smile. What 
were they thinking or doing to stop it? How did 
they have to speak differently (did they talk 
more slowly, more quietly, take a breath before 
talking, etc.)? Then ask the rest of the class how 
they knew when someone was about to laugh 
or smile. What were the hints on their face or 
in their voice? Did they do anything differently 
with the way they were standing or moving?
 Now give the student papers and crayons 
and do masks for themselves. Ask the stand-
ing student to have mask they cut out and wear 
it. Have them play the game a bit longer while 
holding the mask up in front of their face. After a 
few more questions, ask them, and then the rest 
of the class, how that changed the game. Was it 
easier to keep from laughing if nobody could see 
you smiling? Was it harder for the class to get 
him/her to laugh when they couldn’t see his/her 
face?
Now tell the student at the front of the class that 
instead of saying the word, they can write it on 
the board. After a few more questions, ask them, 
and the rest of the class, how that changed the 
game. 

Part #1

Part #2

Description of the activityDescription of the activity

Online Avatars Online Avatars 
45 min.45 min.

 Now write the word “AVATAR” on the 
board. Ask students:
• Does anyone know the meaning of this 
word? 
• Do any of you use avatars when you are 
communicating online? 

Show some of the quotes from VOICE cartoon 
which is related to cyberbullying.
Ask students if it’s possible to hurt someone’s 
feelings without knowing it when you’re inter-
acting online. (Just like it became harder to tell 
when the student in the game was about to 
laugh, it’s hard when you’re interacting online 
to tell if you’ve hurt someone’s feelings.) Explain 
that this doesn’t mean that their feelings aren’t 

hurt – there is still a person at the other end of 
the screen. And sometimes the speed at which 
we send messages to people online means that 
we may not be thinking about the consequences 
of what we are saying.
Remind students how the game changed when 
the student was allowed to hold up the mask and 
write their answer on the board. Keeping that 
experience in mind, what are the differences be-
tween interacting offline and interacting through 
avatars? 
Have students work in groups to think of ways to 
make up for the fact that we often can’t see or 
hear people when we interact with them online. 
Write the two guiding questions on the board: 
How do I keep from hurting people’s feelings? 
and What do I do if someone hurts my feelings? 
Then have the groups share their strategies with 
the class and create a “master list” of tips for 
dealing with the fact that you can’t hear and see 
people online.

Part #3

Description of the activityDescription of the activity

Assessment/Evaluation ActivityAssessment/Evaluation Activity
30 min30 min

 Have students design a poster to illus-
trate one of the strategies from the class’s “mas-
ter list” of tips. Put the posters around the class-
room or in a high traffic area of the school.
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#4 Emotions barometer 
and online privacy
(Norsensus Mediaforum)

Overview 

The Itinerary combines two competence 
development, empathy by analysing 

the cartoon for the emotions and im-
portance of privacy and sharing infor-
mation online. The activities are based 
on #UP2US anti-bullying teachers’ 

handbook and will be further changed 
to fit better in the missing competences 
and types of exercises in the toolkit we 

create..

Duration:
1 workshop ~2 hours

Objectives of the pedagogical itinerary:

  

•  To establish empathy and understand what might trigger specific emotions in children 

•  To increase awareness about cyberbullying, online anonymity, privacy and freedom of 

speech

Age of the kids: 7-13

equipment:
Handout of emotion 

chart 
Pencils / Pens 

Posters of selected 
celebrities
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Description of the activity

Setting the stage and emotion barometerSetting the stage and emotion barometer

 If you are meeting the group for the first 
time, choose an icebreaker to get to know the 
children and make them relax. 
Have all students watch the VOICE cartoon 
carefully by paying attention to how the anima-
tion characters are evolving and changing their 
moods. 
 After the first view, hand them the follow-
ing emotion chart showing the characters’ emo-
tional wellbeing, taking note of any notable inci-
dents that affected their emotions and mood. 
 When their charts have been finished the 
students should consider the effects of bully-
ing by giving oral feedback on the activity and 
by answering the following questions: How did 
this film make you feel? How did character´s 
well-being change in the course of the film? 
 Students should then discuss in pairs how 
and why people are bullied. Students should 
then in groups create posters to show reasons 
and effects of bullying.

Setting the limit of privacy and cyberbullyingSetting the limit of privacy and cyberbullying

 Encourage students to keep their groups 
from the poster activity. Ask them to write mes-
sages or draw pictures on papers about anything 
they would like to say (about themselves, about 
others or anything)but all communication must 
be written down, they should not talk during the 
exercise. Emphasise that these notes are private 
so students are free to write, draw about what 
they want, within a reason. It is important that 
these notes are kept private and are destroyed 
by the students as soon as the activity is over. 
The notes or profiles should not be shown or 
read out to the class unless the students volun-
teer the information. 
 When students have completed the work-
sheets, discuss with the class if they would be 
comfortable sharing the information contained 
on their notes with their friends? on a school no-
ticeboard? Readout or show in a shopping cen-
tre? 
 A class discussion should then be held 
on each of the following questions: Should one 
share this type of information online? What are 
the risks involved in sharing such information? 
How could sharing private information online 
contribute to negative feelings as in the car-
toon?
 As a next step of the activity, stick pic-
tures of various celebrities around the room 
as students complete the previous task. There 
should be space for students to write short mes-
sages. The pictures should all be recognisable to 
the students. Include a mixture of teen idols 

from sports, music and film and politicians and 
other public figures. Try to pick some controver-
sial figures over whom the students might have 
mixed opinions. 
 Then give students time to move around 
the room looking at the pictures. During this 
time encourage students to get whatever they’d 
like to say to the people in the pictures by leav-
ing anonymous messages or emoticons on the 
pictures. The anonymous messages can be neg-
ative or positive. 
 When students have each had a chance 
to leave a couple of anonymous messages, have 
them sit down in groups. Each group should be 
given one of the commented posters to read 
and discuss. 

The students should consider the following 
questions:
 How did you feel when given the chance 
to say anything they want by writing anonymous 
notes? 
 How do you think the subject would feel if 
he or she were to read the notes, particularly the 
more negative notes? 
 Students could also use emoticons to an-
swer this question. You can come up with sup-
plementary questions that might help students 
to think more critically and comprehensively 
about anonymity and its impact on cyberbully-
ing. 
 Ask the group as a final to prepare a com-
mand of codes suggesting what is the ideal way 
of commenting to prevent cyberbullying. Hang 
the codes on a wall.
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Objectives of the pedagogical itinerary:

  

•Create a safe space for the expression of children’s emotions about hate speech 

and bullying, friendship and peace

•Develop digital creativity and competence

#5 Create your 
animation!
(Zaffiria)

Overview 

The Itinerary starts with the display of the Cartoon as activator for the discussion 
and activities. The itinerary guides the children to discover the emotions linked to 
feelings of exclusion, conflict, bullying and then support the group in building an 
emotional alphabet that enhances friendship and peace. The children create their 

own cartoon from their drawings.

Duration:
3 workshops ~2 hours Age of the kids: 8-11

equipment:

Multimedia interactive whiteboard OR Computer, VOICE 
Workbook, Coloured pencils, Smartphone with STOP MOTION 

APP, Scissors, glue, tape
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At school

 

 During the first meeting the children are 
guided through the vision of the Cartoon. It is 
explained that the path will lead them to create 
their own animation about fighting and making 
peace.
 After watching the video, the children 
are given space to tell what they think: stories, 
thoughts, emotions are collected in a free way. 
It is important to allow time for the free expres-
sion of all children, in order to collect the differ-
ent experiences of the class. This can be an im-
portant indicator for the teacher to understand 

if there is any event/experience which deserves 
better attention.
 After this first moment of expression and 
sharing, the teacher introduces the theme of the 
day: feeling excluded. The first part of the car-
toon is re-played (“Exclusion”)
 The children are invited to think about 
their experiences and emotions of feeling ex-
cluded; the teacher can facilitate the dialogue 
using some examples from the previous discus-
sion. The children are invited to use the booklet 
attached on page 5: “When do I feel excluded?”  
Each child recounts an episode in which he or 
she felt excluded and writes it down in the book-
let. The children are then guided to colour in the 
frames from page 9 to page 19, trying to give co-
lour to the emotion of exclusion (see Workbook: 
https://www.erasmusvoice.eu/resources-2)

Workshop #1

Feeling excluded

Workshop #2
conflict and peace

 In the second meeting, the theme of 
exclusion is taken up, and the drawings and 
thoughts that emerged are shared. A class read-
ing is then proposed, with the theme of conflict 
or quarrel at its centre.
 After the reading, the children are asked 
to express themselves by drawing a picture that 
answers the question “In what situations do you 
quarrel?” - by using pages 21 and 22 of the work-
book. The children are then given the opportu-
nity to talk about their own drawing and their 
imagined situation of a fight. Also in this case, it 
is important to allow time for free expression of 
idea and emotions.
 

 When everyone has finished, the ques-
tion is asked: “And how do you make peace?”. 
The children are given space to speak about the 
time they made peace. Each child draws “that 
time I made peace”, on page 35 of the booklet, 
and then colour the frames from page 27 to page 
33. 
 Time is left for the children to tell their 
own ideas and emotions.

Workshop #3

let’s animate our ideas! 

 In the last meeting, the children’s draw-
ings are assembled together using the Stop Mo-
tion Studio APP. The APP is downloadable for 
free and very easy to use. You can find very sim-
ple tutorials here: 
https://www.cateater.com/tutorials.html
 The group work will allow the creation of 
a collective cartoon, which tells about exclusion 
and friendship, hate speech and peace through 
the drawings of children. 
Each child cuts out the frames 1 to 24 (Page 9 
to 19, Feeling excluded) and then 1 to 16 (Pag-
es 27 to 33, Making peace), following the square 
line that contains them. Each cut-out must be 
numbered in sequence, as in the booklet (it may 

help to put the number of the frames behind the 
square when it is cut out). Using the APP, all the 
frames are photographed in sequence and edit-
ed into an animation: 2-3 frames can be chosen 
for each child and edited in sequence (3 frames 
number 1, 3 frames number 2, and so on) to have 
a collective product. If you want to dedicate 
more time to this activity, so that you can also 
experiment the APP Stop Motion Studio in more 
details, you can decide to edit the drawings of 
each single child so that each one has its own 
animation.
As well explained in the tutorial, it is important 
that the camera stand still: if you do not have 
a stand, it is always possible to use other solu-
tions as in the picture above. It is also important 
to keep the framing still: you can fix the basis 
at the table with tape, and then draw a square 
in which all children’s drawings are positioned.  
Make your trials and have fun with technology!
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Picture 1.2.3.4. Different phases in using the stop motion app



Overview 

 The Itinerary starts with the display 
of the Cartoon as activator for the discussion 
and activities. The itinerary guides the chil-
dren to create a jar of all the emotions they 
feel on a regular basis and to explain to their 
class what makes them happy, loved, and 
scared while doing online activities. The aim 
of discussions and activities is to help children 
recognise their emotions and to give them 
the opportunity to share with others their 
experiences online and how it made them 

feel. Lastly, each child makes a plan of what 
actions to take when feeling in danger online.
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Picture 1.2.3.4. Different phases in using the stop motion app

#6 The honest 
ball (VIONE)

Objectives of the pedagogical itinerary:

  

•To create a safe space for children to express their emotions.

•To strengthen the sense of community in the class, by sharing each other’s feelings

•To help children map the actions they can take when feeling in danger online 

Duration:
1 session 1,5-2 hours

Age of the kids: 5-10

equipment:

Handout of action 
plan, Ball, Jar of emo-

tions, Colour paper 
sheets, Colour pencils

White paper sheets
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Activity 1Activity 1

During the first activity the main task is for chil-
dren to list all the emotions they think they expe-
rience regularly, relating to friendship, conflicts, 
etc.  First, they watch the cartoon, then they 
start writing words in different shaped papers
- Thumbs up shape – the children write down the 
positive emotions they experience regularly
- Thumbs down – the children write down the 
negative emotions they experience regularly

From paper, they create a jar/cylinder shaped 
form, in which they can put their emotions or we 
can ask them to bring 2 jars with them and they 
can colour them with good emotion and bad 
emotion jar. 

Source: https://www.babysits.ca/community-resources/1202/how-
to-teach-kids-about-emotions-and-how-to-express-their-feelings/ 

Description of the activity

Activity 2Activity 2

 At the beginning of the second activ-
ity the children are asked to pick one emotion 
from their jar and hold on to it. We go sit/stand 
in a circle with all children and use a small ball 
to pass along the group. Each child explains the 
emotion they have picked and why they feel in 
this way currently. Then the children are asked 
to:

- Explain what makes them happy online

- Explain what makes them sad online

- Explain what makes them scared online 
      Source: http://theviewfromfifthgrade.blogspot.com/2012/05/

silent-ball.html

Activity 3Activity 3

 In the last activity children are back to their seats 
and are given a handout, in which they can write a step by 
step plan on what to do when feeling in danger. The chil-
dren are given a few minutes to write their own plan and 
then they share it with the class.  
 The activity of writing and classifying emotions al-
lows the children to associate with the subject of bullying 
online and helps them classify what is good and bad. Shar-
ing with the class allows them to learn to be open about 
how they feel with other people and making an action plan 
helps them feel less scared and overwhelmed when think-
ing about reaching out to parents/teachers when being 
bullied.

Source:http://www.karrifamilyclinic.com.sg/2006/12/asthma-what-you-need-to-
know-part-5.html



Overview 

 The itinerary begins with watching togeth-
er the VOICE Cartoon, parents starting a discussion 
with their children concerning the friendship, trying 
to identify the characteristics of a good friend and 

identify children’s friends, continuing with a practical 
activity entitled the Friendship Chain. Parents and 

children will work together in this activity, stimulat-
ing the creativity of children and emphasizing the fact 
that people are different, that there is diversity in this 
world and children should use their imagination by 
creating different characters, put them names, and 
why not, create stories. Parents can choose to con-
tinue the activity asking their children to write on 

the back of the characters created some actions that 
describe a good friend, and building a conclusion of the 

entire activity.

 equipment:
 

Recycled paper/ 
coloured or white 
papers, newspaper, 

Scissors
Colouring pencils

Worksheet, Pen
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The Friendship 
chain (Bucovina Institute)

Objectives of the pedagogical itinerary:

  

• Identifying elements of friendship and kindness as opposite to bullying;

•Being aware that people are different, unique, and accepting this;

•Recognizing his/her own emotions, but others’ as well;

•Expressing his/her feelings about a situation;

•Stimulating the expression of positive emotions;

•Strengthening parents-children relationship.

Duration:
1 hour

At home
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Description of the activityDescription of the activity

 The activity starts with parents and chil-
dren watching the cartoon together. The discus-
sion will focus on friendship, and which elements 
contained in the cartoon can be associated to 
behaviours of a good friend. Making friends is 
an essential part of growing up and an important 
aspect of a children’s social and emotional devel-
opment. Friendship helps children develop their 
self-esteem, but also their confidence. Positive 
friendship also may provide a protective barrier 
against bullying.
 Parents should encourage children to tell 
what they think a good friend is. Parents should 
not ask children about their “best friends”, be-
cause parents are subconsciously teaching them 
to exclude and that there exist criteria for friend-
ship. Parents should rather talk about the need 
to have friends and try to find out who are the 
important people in their child’s life, how the 
child gets along with his/her friends, etc. This is 
important so that young children can not only be 
a good friend, but also to know what to expect of 
one.
 After this first moment of sharing, parents 
explain to children that they are going to make 
a Friendship Chain, and what materials they will 
use (here are some tutorials for parents: https://
www.wikihow.com/Make-a-Paper-People-Chain      
or https://www.instructables.com/Make-a-cir-
cle-of-paper-chain-people/). This activity is ideal 
for (pre-) primary school or home learning activ-
ity.
 
Examples of Friendship Chains:

 Children should be encouraged to be cre-
ative. To use diversity in the creation of people 
(use different colours, for example, because ev-
eryone is unique), to give them names, to create 
stories (e.g.: two of them are brothers and sis-
ters, two of them were fighting, two of them like 
to dance, etc.)

 

 A continuation of the activity could be to 
write on the back of the people from Friendship 
Chain what means to be a good friend and to give 
example of actions such as the ones from the im-
age below (share toys, listen, play with them, say 
sorry, etc.).

Sources:
• https://www.wikihow.com/Make-a-Paper-
People-Chain   
• https://www.instructables.com/Make-a-
circle-of-paper-chain-people/
• h t t p s : / / w w w . p i n k s t r i p e y s o c k s .
com/2016/09/two-ways-to-make-paper-people-
chains.html 
• h t t p : / / b e d t i m e m o n s t e r s . b l o g s p o t .
com/2010/11/things-to-make-paper-doll-chains.
html 
• h t t p s : / / w w w. l i v e w o r k s h e e t s . c o m / x e -
2078290ro



Overview 

 The itinerary focuses on differences, and implies 
identifying people in real life by their characteristics, 

and then associate some statements with people from 
one image. Moreover, it highlights the importance 
of kindness, identifying one situation when children 
showed kindness, and recognizing emotions, followed 
by an activity that stimulates children to express their 
emotions, to think of a person to whom he/she wants 
to say thank you, and to create a drawing or a letter 

with the possibility of actually delivering it.

 equipment
 

Worksheet 
”Describing people”
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At home

Diversity and 
kindness (Bucovina Institute)

Duration
1 hour

Objectives of the pedagogical itinerary:

  

•  Identifying elements of friendship, kindness and gratitude as opposite to bullying;

•  Being aware that people are different, unique, and accepting this;

•  Recognizing his/her own emotions, but others’ as well;

• Expressing his/her feelings about a situation;

•  Stimulating the expression of positive emotions;

•  Strengthening parents-children relationship.
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 Parents and children watch the cartoon together as a starter before starting the activity. 
During the implementation of the activity, they can recall some part of the cartoon to stimulate 
reflections and ideas in their children. For example, for activities 1 and 2, parents can recall the 
“diversity” of the child having a flower cap in the cartoon and appreciate her diversity; for activity 3 
and 4, parents can recall the “bully” situations encountered during the cartoon.

Introduction

Activity 1 

Talking about difference. 

Guess who?

 Parents start a short introductory game to 
see if their child can guess who they are thinking 
of, just by the description of the person. Parents 
should start simple, by describing the person’s fa-
vourite toy or the colour of their hair. This game 
will teach children to think about people’s defining 
characteristics and can start a conversation about 
what makes us all so beautifully different.  
Parents should teach their children that everyone 
is unique and differences are beautiful! Help chil-
dren recognize and accept what makes everyone 
different. 
One of the most effective kindness activities for 
children is discussing diversity and more impor-
tantly inclusivity in an open and honest manner. 
While you should focus on similarities, it’s essen-
tial to acknowledge differences exist.

Activity 2Talking about differences. Describing people 

 There is an example of a worksheet 
entitled Describing people. Parents explain 
to their children that there are 12 affirma-
tions that describe each of the persons pic-
tured on the worksheet. Children have to 
match descriptions to people, discovering 
and identifying the differences between 
them. 

Activity 3
Acts of Kindness. 

Describe one act of kindness 

 Parents discuss with children how an act 
of kindness is the opposite of bullying because 
it helps another person feel good instead of bad 
(positive and negative emotions). Ask children 
to describe one nice thing they did for someone 
else, how it made the other person feel, and how it 
made them feel. 
Parents can ask the following questions:
• How did the person receiving the kindness 
feel? 
• How did you feel?
• How do you think you would feel if you were 
mean to one child, instead of being friendly?         
 Conclude the activity by pointing out that 
doing an act of kindness is not only a great thing to 
do for someone else, it makes you feel good, too!

Activity 4 

Acts of kindness. Appreciate 

the important people in your 

life

 There is a variety of things that can 
conjure positive feelings of appreciation or 
gratitude that may guide people towards 
meaning and better health. Many of us ex-
press gratitude by saying “thank you” to 
someone who has helped, for example. 
 Parents ask children the follow-
ing: “Name an adult (other than me) who 
is important to you. Why?” When children 
decide—and this does need to be their de-
cision so their gratitude is genuine—have 
them write a note or draw a picture that 
tells the adult specifically why they ap-
preciate them. Letters can be mailed or 
hand-delivered.
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Overview 

 The Itinerary starts with the display of the 
Cartoon as activator for the discussion and activities. 
The itinerary guides the children to discover the emo-
tions and empathy, to understand the meaning of 

honest apology. The aim of discussions and activities is 
to help children realize that apology is very important 
for relations, also that apology is one of the ways to 

show your emotion and understand others. 

EQUIPMENT:

Handouts
Scissors, Glue

Colour paper sheets
Colour pencils

White paper sheets
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Empathy and 
apology (EDUPRO)

Duration:

3 sessions 
1 hour each

Objectives of the pedagogical itinerary:

  

•   To help children to realize the meaning of apology.

• To help children learn how to make a peace when they did something wrong.

•  To strengthen a sense of empathy. 

At home



75

Duration:

3 sessions 
1 hour each

Description of the activity
Activity 1Activity 1

 After watching the cartoon, parents talk 
with their children about making peace. At the 
beginning parents can focus on the cartoon part 
about hate speech-making peace. Parents should 
give children the list with different situations (see 
example below). Children read them with parents’ 
help and choose which situations need an apolo-
gy. Parents can create the list by themselves.  
 All those chosen situations should be writ-
ten on the flower blossoms. For that, parent with 
children should cut some flowers from colour pa-
per. In the middle of flower, the question should 
be written (the question is “Which situations need 
an apology?”) and on the blossoms all chosen 
ideas. All the flowers can be sticked on the fridge 
for example, where children can see their result of 
this task. 

Activity 2Activity 2

 Parents with children should try to create a 
5 steps apology recipe. At first, parents can show 
children, how they imagine the real and honest 
apology and then ask children, how they feel about 
this. After parents example, children are welcome 
to try to act and create their apology. After that, 
to discuss with parents, was it honest, what can be 
done better. At the end, parents with children will 
take a  white sheet of paper and colour pencils. 
The task is to create 5 steps’ apology – what you 
should do step by step to make an honest apology 
when you did something wrong to others. 
 Idea for family – to create a Jar of apolo-
gies. Family members should take an empty jar to 
put words of apology in it. And when something 
happens at home where you have to apologize, 
take an example from jar, read  and try to use it in 
that situation. Activity 3Activity 3

 As additional activity to complement the previ-
ous ones, the main task is to create a friendly monster 
by using game dice. The aim of this game is to cultivate 
patience, reflect on your actions, to focus on one’s emo-
tions. Here is an example how to play this game and 
draw a monster. When children and parents finish their 
monsters, they have to create a name an tell a short 
story, how this monster will help them to make peace. 
For example, “my monster’s name is Toto. When I say 
something bad for my friends, I remember my friend-
ly monster and realize that I have to say sorry, if I don’t 
want to make my monster sad. Everytime I see situ-
ations which need an apology, I am trying to remem-
ber my friendly monster before I did something bad.” 



Equipment: Handout of word 
discoverer, Pencils / Pens, 

Basket, Balls

Overview 

 The Itinerary starts with the dis-
play of the Cartoon as activator for the 
discussion and activities at home. The 
itinerary guides the children to find the 
words in a word explorer related to each 
emotion. The handout provides space for 
the children to write when they experi-
ence it and to list who makes them feel 
like this. The basket game opens a discus-
sion on what is good/bad in the eyes of 

the child and the parent. 
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The word 
explorer (VIone)

Duration: This can be done in 
different days, of the week 

or in one play session

Objectives of the pedagogical itinerary:

  

•  To create a safe space for children to express their emotions.

•  To understand when, why and who triggers specific emotions in children

•  To give children different situational examples and stimulate them to share with their parents 

how they feel about them

At home
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Description of the activity

Activity 1 

 During the first ac-
tivity the children watch 
the cartoon, then they start 
the word explorer game. In 
each word explorer page of 
the handout, they find one 
word and they have space 
on the bottom of the page to 
write where they experience 
this emotion and to list who 
made them feel like this. 

Activity 2 

 The second activity is related to the recognition of hate speech. Parents explain a situation 
to their child and ask them to throw a ball in the basket. For example, taking a hypothetical scenar-
io that a fellow classmate once said a bad word to the child.

Positive situation = green ball, basket 1; 
Unsure how the child feels about it = yellow ball, basket 2; 
Bad situation recognised by the child = red ball, basket 3. 

The parents can then interact with the child during this 
activity by asking questions such as:
- Did this happen to you?
- When?
- Where?
- Who was there?
- What did you do?
- If you experience this again, what would you do? 

The activity of finding words allows the children to note 
reflect on past experiences. This can bring awareness to 
the parent on whether the child has suffered from HATE 
SPEECH or cyber-bullying previously. The basket game 
helps children and parents create a greater bond, by 
discussing what is good and bad in their opinion. Sharing 
with the parent allows them to learn to be open about how 
they feel about certain situations.
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11. The app11. The app

16 digital activities

The game activities stimulate 

reflection and critical thinking

We play and reflect on friendship, 

respect, kind words, and inclusion
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 The APP developed within the project 
provides a pathway through 16 digital ac-
tivities that engage children in a journey on 
the issues of bullying and cyberbullying. The 
game activities stimulate reflection and criti-
cal thinking and at the same time activate pre-
vention and protection mechanisms with re-
spect to the problem. In fact, different themes 
are addressed, guiding children to explore 
different dimensions of relationships, words 
and related behaviours, trying to distinguish 
relationships of friendship, care and kindness 
from relationships of exclusion, violence and 
(cyber)bullying. The attention to children’s re-
lationships, based on respect, recognition of 
the other and inclusion, is a fundamental form 
of primary prevention of the phenomenon of 
bullying and finds an important dimension in 
this App: we play and reflect on friendship, re-
spect, kind words, and inclusion. Ample space 
is also given to the recognition of emotions: 
knowing how to “feel” an emotion, in oneself 
and in others, is another fundamental life skill 
that is important for the prevention of vio-
lence and bullying, since it is generated from 
empathy and listening. The App also address-
es other issues: rules of media use for exam-
ple, both at school and in the family, provide 
important food for thought on how to have 
a healthy relationship with media and find a 
common language to talk about it. Other ac-
tivities help children understand who they can 
turn to in case of need, to find help or to be 
supported when they feel something is wrong, 
so that they are always safe and secure online.
 The game takes place in a fantasy world 
of cute monsters, in which children - moving 
between the home and school context - have 
to perform different tests and different games 
that address the themes described above.
The game kicks off with the creation of an 
avatar monster, which allows children to 
enter and become the protagonists of the 
APP. The creation of the avatar stimulates 
the creativity and imagination of the par-
ticipants, as it is built through the assembly 
of small parts that can be changed in col-
or, size, combination, etc: children are able 
to obtain dozens of cute combinations that 
most respond to their imagination. The av-
atar is completed through the creation of 
a name and some personal characteristics. 

 

 The creation of an avatar is important 
as it allows children to be actively involved in 
the game, facing situations first-hand but at 
the same time remaining protected by a fan-
tasy identity.
 After the avatar is created, children de-
cide whether to play in the “home” or “school” 
environment depending on how the pathway 
is structured.

School:

Home:

 
 The decision to create two play environ-
ments address the need to activate that co-par-
ticipation in the children’s educational journey, 
which is central to the process of co-education. 
Even if the activities are autonomous in them-
selves, the process can be facilitated across 
home and school in order to create ongoing 
reflections between teachers and families. For 
example, teachers can facilitate some activities 
at school and assign children the task of doing 
other tasks at home with their families, in order 
to take up and deepen the concepts addressed; 
also, the possibility of doing some dedicated ac-
tivities at home support the parents in working 
on typical family situations with new tools for 
dialogue and action.
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 It is recommended that, at the beginning of the pathway, teachers facilitate a meeting with 
families to propose the general objectives and a plan of action that highlights which activities will 
be done at school, and which are proposed to be done at home. A tool for sharing the most im-
portant information that emerges during the course, such as a shared digital whiteboard between 
parents and teachers, could be very useful in this regard, so that there is a unified view of the work 
being done at home or at school.
 The path in the two play environments winds through these activities and themes and are 
represented in the game by different characters-friendly monsters:

NOTE: Some monsters introduce several activities

Buddy or Bully: the activity presents some 
common situations between children and 
young people and asks the participant to 
reflect and decide whether the behaviour is 
of a buddy or a bully

Coded message: in this case, children have 
to play with words, decoding an apology 
and friendship request message and creat-
ing a new coded message

Fill in the gaps: activity helps children to 
set some rules for being safe online

at school:
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Recognize the emotions: the game encourages 
children to recognize the emotions expressed by 
other children’s photos, and to name them

Against sadness: the game helps children to 
decide and discuss what activities they can do 
when they feel sad to try to express their emo-
tions and feel better

Wheel of feelings: the game helps children to re-
flect on the emotions they feel and name them, 
associating them with significant episodes or 
moments in their lives  

Science Class, the game guides children to re-
flect and decide what elements create friendship 
and empathy
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Memory game, the game supports children 
to recognize and choose kind and friendly 
words to compose a birthday gift

How does it feel like? the game tries other 
senses, such as hearing or taste, to “feel” 
and express emotions of inclusion and ex-
clusion through other sensorial channels

What makes you 
comfortable  

at home:

If you ever feel 
unsafe

It’s ok, it’s not ok
They investigate the feelings and emotions 
one child may experience when using social 
media, what is positive and what is not
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Family rules, helps the family establish reasoned 
and shared rules for using social media in a 
playful and participatory way

Emphatic gardener

The Labyrinth guide children to choose the kind 
words that make a friendship flourish, and the 
words that undermine it

 The APP, as well as the other digital tools proposed in the project, also includes the possibili-
ty of doing analogue activities: each activity in the APP is accompanied by a small workshop activity 
that picks up on it, expanding or deepening it better. As already explained in the introduction to the 
toolkit, the use of analogue activities helps children to slow down their thinking, to stimulate the 
emergence of creative ideas, to give time to better understand what they learned. 

 Analogue activities are described step by step in the following section. 



84

12. how to use 12. how to use 
The appThe app

The friendship test (VIOne)

“Sad but happy” (EDUPRO)

Internet Rules at School (Norsensus Mediaforum)

Kindness flower (Norsensus Mediaforum)

Safe online (EDUPRO)

Let’s discover emotions! (Bucovina Institute)

Who’s a friend and who’s a bully? (Bucovina Institute)

Let’s learn about cyber safety!  (Bucovina Institute) 

Our class alphabet (Zaffiria)

Our class present (Zaffiria)

The interview (VIOne)

The emotions’ piggybank (VIOne)

Me, my friend and us (EDUPRO)

Safe profile (Norsensus Mediaforum)

Our family rules  (Zaffiria)

Pedagogical Itineraries for School and Pedagogical Itineraries for School and 
home:home:
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The friendship 
test (VIone)

At home

This activity begins with opening the VOICE 
app. The child begins the “AT School” sec-
tion. Once the child completes the exercis-
es, they arrive at activity: The Birthday! 
This handout provides some guidelines for 
the parent on how to stimulate the child 
to talk about the things that harm them 
at school and at home, when they experi-
ence these emotions and to talk about who 
makes them feel like this.

Duration:
one play session

Equipment:

Internet connection,

VOICE app, Paper, 

Scissors, Glue, Printer

Objectives of the pedagogical itinerary:

  

•  To create a safe space for children to express their emotions.

•  To understand when, why and who triggers specific emotions in children.

•  To give parents and children time for an important conversation.

•  To teach the child the power of words.
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Description of the activity

1. The child completes activities on the app. Then the parent gives them several pieces of paper. 
The parent asks the child to colour these pieces of paper. Alternatively, the parent can use the tem-
plate provided below as a guideline, for the child to colour the faces and draw the emotions of the 
people. The parent can ask the child to give a name to the person.

2. When the previous step is completed, the parent asks the child to name the emotions that they 
associate the drawings/colours with. The parent can also ask the child to write some words that they 
associate with these emotions and also ask the child to give them a story of when they felt in this 
way.

3. The parent cuts a piece of paper in a heart shape and makes the piece of paper wrinkled. The 
child is most likely going to be confused of this action of the parent. They will ask why did they make 
it wrinkled. The parent can explain to the child that this is what happens every time somebody says 
a bad word to another person. They are hurt and even if they try to make the paper smooth again, 
there will always be wrinkles. 

4. For more inspiration on the topic please visit: https://ripplekindness.org/crumpled-paper-wrin-
kled-heart-bullying-activity/ 
 
 This is a great activity that stimulate reflection, openness and empathy in the family setting, 
but also to teach the child a valuable lesson about friendship, bullying and hate-speech. 
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Sad but happy 
(EDUPRO)

At school

The Itinerary starts with the test-
ing of APP as activator for the dis-
cussion and activities. The itinerary 
guides the children to discover the 
sad/happy emotion, how to learn to 
live with it, also how to help friend 
when they are sad. 

Duration:

3 sessions 

~2 hours each

Equipment:
Sheets of paper with printed pic-tures, Sheets of white paper and colourful pencils

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s emotions. 

•  Encourage children to offer help for friends in sad situations. 
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Description of the activity

 During the first activity children will test 
the activity of the App, called “Against sadness”. 
After this, teacher can lead the discussion: 

• “What makes you sad?”

• “What do you do when you are sad?” etc.

After the discussion it is time for the task “What 
can help you to brighten up, when you are sad?” 
Each child gets a sheet of paper with a printed 
picture. Everyone has to think about and write 
down 5-6 answers. When everybody finished the 
task, the teacher leads the discussion further: 

•  “Was it hard to think of the answers?” etc. 

 In the second activity, the main task is 
to help children realize what is sadness, how to 
deal with it. Everyone gets a printed paper with 
the picture “Sad map”. Each has to fill it. Teacher 
should help children, if they have any questions.
When everybody finishes, the teacher could ask 
some questions:

•  “Which part was the hardest for you?”

•  “Did you learn something new about sad-
ness?” etc.
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 In the last activity, the main task is to create 
“Happiness recipe”. Children get another sheet of 
paper with the printed picture and have to make 
their own recipe of Happiness.  Before starting this 
activity, the teacher can lead a discussion about 
happiness, what is happiness for everyone.

Note: teacher can prepare small cards with words 
for children to choose from for their recipe of hap-
piness. An example is provided below (teacher can 
fill the table by him/herself or let children to write 
everything by themselves).

Spending time 
outside

Delicious food

Listen to the 
music

Time with friends

Reading books Physical activity
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At schoolInternet Rules at 
School (Norsensus Mediaforum)

This is a role-playing activity based on Our 
Rules activity in the app. Children develop 
rules for social media use and fair internet 
use with the inspiration from the app.

Duration:
one play session 

Equipment:
Paper, Flipchart paper, 
Colour pens, Scissors, 

Sticky notes

Objectives of the pedagogical itinerary:

  

•  To raise awareness about responsible social media use. 

•  To start a safe discussion about social media use in school context.
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Internet Rules at 
School (Norsensus Mediaforum)

Description of the activity

1. Teacher asks children to open the app 
and play the technology rules exercise at home 
section.

2. When the child completes the exercise, 
ask them if they have such rules at home. Ask if 
and why there is a need for such rules.

3. After the discussion, form groups of 
three to four. Give each group a flip chart and 
ask them to find a name for their community/
group.

4.  Ask them to come up at least 5 rules of 
the internet and social media use in their imag-
inative community. Ask them to be creative 
and express the rules on the flipchart paper 
with drawings, cut-out elements and text. 

5.  Then, ask them to stick their communi-
ty rules on the wall and each group presents 
their rules.

6.  Ask the whole class to take three sticky 
notes and stick them next to their most favou-
rite rule among all community rules.

Methodology notes
The created community list can be visited from time to time and this could help to start a discus-
sion with children. When they do something unwanted or they have something to share about the 
rules, teachers can facilitate discussion by using the community list.  
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At school

Kindness flower
(Norsensus Mediaforum)

This is an activity inspired by the flower growing 
with kindness activity in the app. The children will 
learn kindness and how words can affect others 
through this activity.Duration:

one play session 

Equipment: 
A flipchart paper, Sticky notes, Colour pens, 

Sticky notes, Tape to stick the paper on the wall

Age of participants:
Under 13 

Objectives of the pedagogical itinerary:

  

•  To raise awareness about the impact of the words and statements we use for others. 

•  To encourage kindness and exchange of polite words and language in real life and online.
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Description of the activity

1.Teacher asks children to open the app 
and play the flower exercise at home section.

2.  When the children complete the exer-
cise, divide them into two groups: One repre-
senting the agent/creator of the flower and 
the other half to be interacting with the flower.

3.  Ask the first group to discuss among 
each other and design a beautiful flower on 
the flipchart paper.

4.  While the group is designing the flower, 
ask the other group to find the kindest words 
and compliments to give someone they really 
admire or whom they want to cheer up. 

5.  Then, ask them to write them down on 
sticky notes.

6. Ask the first group to hang the flower 
on the wall and ask the other group to stick the 
words and compliments they prepared on the 
flower.

7.  As a teacher, you read each sticker and 
ask them if it a good compliment and keep it. If you 
encounter any negative or not nice word on a sticker, 
ask the flower creator group to tear one petal from the 
flower.

8.  Discuss in the end how it feels to hear 
compliments and good words from others and 
how it feels when they hear bad words or when 
they are bullied.

Methodology notes

As an alternative, at the beginning the teacher can prepare the flower and ask one group to pre-
pare only negative sticky notes and ask the other group to delete each negative words or compli-
ment with a compliment or positive word.
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Safe online (EDUPRO)
At school

The Itinerary starts with the 
testing of APP as an acti-

vator for the discussion and 
activities. The itinerary guides 
children to discover the emo-
tions linked to dangers on the 
internet, how to make time 
spent online safe. Children 
will create their own safety 

rules. 

Age of participants:
primary school

Duration:
3 sessions ~ 2 hours each

Equipment: 
Handouts, White sheets of paper 

and colourful pencils

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s emotions about safety in internet.

•  Develop creativity and competence, how to keep safe in internet.
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Description of the activity

1.  During the first activity, children are 
guided through the testing of APP activity 
“Fill in the gaps”. After the testing, the teach-
er leads the discussion. Some questions for 
discussion could be:
• “How do you like this activity and 
APP?”
• “Which emotions have you felt during 
the activity?”
• “What is your experience while playing 
on the internet? Have you ever felt unsafe?”
Tips for the teacher: 
• When children provide their answer, 
you can write down them on a big sheet of 

paper or you can give them sticky notes to 
write by themselves and then discuss. 
• To encourage all children to speak, 
you can use a small ball. Who gets the ball – 
provides an answer.
A task after the discussion could be - Safe-
ty light. Then provide them with some state-
ments and children should decide which co-
lour they match the most. Red means “No, 
you can’t do it”, Yellow “Maybe, I will ask my 
parent”, “Yes, it is safe”. Example is provided 
below.
After this task, the teacher can ask children: 
“What do you think, should children have 
some rules for safety online?” etc. 

Say your name and surname to others

Create strong and hard password to your 
account

Say your home address for a stranger

2.  In the second activity, the teacher can 
lead the activity called “Who knows what?”. 
The aim of this activity is to help for children 
to understand, what and for who they can tell 
their personal information. Each child gets a 
sheet of paper with the printed table (an ex-
ample provided in the next page). The teach-
er explains the task: each child has to mark 
which information they can tell to whom. 

When the task is completed, teacher could 
ask some questions:

• “How was this task for you? Have you done 
it very fast or needed some time to think 
more?”

• “Do you think that all children know for 
whom it is safe to tell their personal informa-
tion?” etc. 

3.  In the last activity, the main task is to 
spend time for safety rules creation. The 
work should be done in teams so at first di-
vide children in groups of 5-6. Afterwards, 
the teacher gives to each group a printed 
sheet of paper with a table for rules creation 
(example in the next page).  
 Each group has to create their own 
safety rules. When everybody finishes task, 
each group has to present their group work. 

Note: 

• To make rules clearer and fun, in the 
first column children could write the title 
of the rule and in the second column to de-
scribe it in more detail. 
• When all groups present their safety 
rules, teacher can lead activity further – to 
make common safety rules for class. 
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My name My age My birthday My address My phone 
number

My account 
information

My Parents  

 My Doctor  

A Stranger  

 The post 
man

 

My neighbor

 My teacher

Rules to stay safe on the internet

1.

2.

3.

4.

5.

6.

7.

8.
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At school

Let’s discover 
emotions! (bucovina institute)

The itinerary starts with explaining children that they 
are going to discover the VOICE application, and they 
will learn more about emotions. Two of the activities 
proposed are very similar with the ones in the VOICE 
APP, respectively “Recognize the emotions and label 

them!” and ”Which activities are helpful if anyone’s sad?”. 

Age of participants:
primary school

Duration:
~ 2 hours

     Equipment: 
   Emotions 

Worksheet, Pens, 
Coloured pencils

pencils

 

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s emotions.

•Discover their own emotions and identify situations in which they felt in that way.

•Differentiate between positive and negative emotions.

Description of the activity

1.  Related to the activity on recognizing 
the emotions from The APP (“Recognize the 
emotions and label them!”), the teacher will 
start the session by giving children the work-
sheets called ”How do you feel today?”. The 
worksheet contains either a face of a boy and 

of a girl, and children should draw their faces 
accordingly to the emotion that they are ex-
periencing in the beginning of the day. Each 
child should present himself/ herself and tell 
the rest of the class how he/she feels. This ac-
tivity can take 20-30 minutes, depending on 
the size of the classroom. 
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2.  The second part focuses on iden-
tifying emotions by analysing some 
cartoons picturing children experi-
encing different emotions. The VOICE 
APP has a similar activity. Each child 
receives the worksheet entitled ”Iden-
tify the emotions”, works individually, 
and then discusses at a classroom level 
what made them think that the pictures 
suggests one or another emotion. This 
activity can take 20-30 minutes, de-
pending on the size of the classroom.

3.  After identifying some emotions in 
pictures, now it is the time for children to as-
sociate their own emotions with situations that 
they have been through. The third worksheet 
”Name a situation in which you felt…” is shared 
with children, they are then given some time 
to think about the situations experienced, and 
then discussion is carried out at a classroom 
level. Children are not be obliged to share their 
experiences if they do not feel comfortable to 
do it. This activity can take 20-30 minutes, de-
pending on the size of the classroom.
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4.  To finish the session in a positive man-
ner, the teacher will hand to children the 
fourth worksheet entitled ”What makes you 
happy?”. Children should identify the things 
that make them happy from the ones repre-
sented in pictures and think about one more 
activity that make them feel happy, and then 
draw it in the last box. A similar activity is in-

cluded in the VOICE APP, displaying a cloudy 
day, and possible activities that can make 
children feel better when they are sad. A 
list of suggestions is provided and children 
have to choose the statements from the list 
to make their day sunny. The APP activity is 
called ”Which activities are helpful if anyone’s 
sad?” This activity can take 20-30 minutes, 
depending on the size of the classroom.
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At school

Who’s a friend and 
who’s a bully? 
(bucovina institute)

The itinerary starts with explaining children that they 
are going to discover the VOICE application, and they 
will learn more about friendship and bullying. Two of 
the activities proposed are very similar with the ones 

the VOICE APP, respectively “Buddy or bully?” and ”The 
good friend formula!”. 

Duration:
~ 2 hours

Equipment:
Friendship and bullying worksheets, Flip-
chart, Sticky notes, Pens, Coloured pencils Age of participants:

primary school

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s opinions of friendship and bullying.

•  Discover what they have in common with their colleagues.

•  Differentiate between positive and negative behaviours (friendship and bullying).

Description of the activity

1.  The first activity is entitled “Let’s get 
to know each other” and its purpose is for 
children from one classroom to get to know 
each other, to find more about each other, to 
find the things that they have in common and 
to build or strengthen their friendship. The 
teacher distributes to all children a worksheet 
containing different statements that have to 
be filled in and two boxes that need to con-
tain drawings representing them and their 

families. Each child works individually for 15 
minutes, and then they present themselves in 
front of the other colleagues. The teacher asks 
them to be observant and acknowledge what 
the others are saying. At the end, the teacher 
asks them if they learnt something new about 
the ones around, and if they have things in 
common with other classmates. This activity 
can take 30-40 minutes, depending on the size 
of the classroom. 
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2.  The second activity is related to one of 
the VOICE APP, namely Buddy or Bully through 
which children have to identify the behaviours 
that describe one a buddy or a bully. Teacher 
gives the worksheet to the classroom and gives 
5 minutes to think about each behaviour pre-
sented. Then, group discussion follows, and 
children are asked about other examples of sit-
uations that they have experienced, of a bud-
dy or bully (friendly behaviour or bullying be-
haviour). This activity can take 15-20 minutes, 
depending on the size of the classroom. 

3.  The third activity focuses on bullying and 
is entitled “If you were in their shoes...”. The 
teacher splits the classroom in three groups, 
and each group discusses from three differ-
ent perspectives: the bully’s, the bystander’s, 
and the victim’s, answering two questions. 
The teacher gives 20 minutes to each group 
to think, discuss, and write down a few ideas 
regarding the aspects required in the work-
sheet that they receive. Every group presents 
their ideas and compares their opinions. This 
activity can take around 40 minutes: 20 min-
utes for the teamwork and 20 minutes for 
classroom discussions. 

4.  The session ends in a positive manner, discussing what makes a good friendship. Teacher 
explains to the classroom that this is an activity very similar with one that can be accessed also in 
the VOICE app, related to the creation of a “good friend formula”.  The teacher draws a chemical 
recipient on a flipchart and has a bowl with already written sticky notes with the following examples 
of statements: “I do not ignore my friend”, “I scream at my friend”, “I can help a friend if he is sad”, 
“I give my friend a compliment”, “I hit my friend”, “I use kind words with my friend”, “I share with 
my friend”, “I listen to my friend”, “I say bad words to my friend”, and the list can be improved. Each 
child chooses a sticky note from the bowl, reads it in front of the class and decides if that statement 
can go in the “good friend formula” or not, by putting it in the recipient or throw it in the trash or 
just put it away. The teacher asks children if they have any other suggestions for the good friend 
formula, encouraging them to write on a blank sticky note at put it on the flipchart. This activity can 
take around 30 minutes.
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At sch
ool

Let’s learn about 
cyber safety! 
(bucovina institute)

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s opinions of friendship and bullying.

•  Discover what they have in common with their colleagues.

•  Differentiate between positive and negative behaviours (friendship and bullying).

Description of the activity

1.  The first activity can be used as an energiser by the teacher to introduce the topic of cyber 
safety. Each child receives a worksheet entitled ”Protect your computer!”. They will have to identify 
10 viruses that are hiding in the boy’s room. When this activity is done, the teacher could ask the 
following questions:a.  What causes computers to get viruses?
b.  How can you protect your computer?
              Group discussions will follow. This activity can take around 20 minutes. 

The itinerary starts with explaining children that they 
are going to discover the VOICE application, and they will 
learn more about cyber safety. Two of the activities pro-
posed can be accompanied by the VOICE APP, namely: “Is 
it ok or not ok?”, “Feed the flowers with kind words”, and 

“Online safety tips”. 

Duration:
~ 2 hours

Age of participants: primary school

Equipment:

Cyber safety 
worksheets, 

Pens, 
Coloured pencils
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2.  The second activity is called Cyberbullying Bingo, and its purpose is to encourage the focus 
and competition in children from one classroom, but also to differentiate between good and bad 
behaviour online. The teacher gives to each child a worksheet. The teacher reads the statements 
in an aleatory order. The difficulty of the game should be established in the beginning (one line, 
all table?). After the game is finished, the teacher facilitates a discussion on each statement from 
the boxes. Is it ok or not ok? And why? The discussion can be accompanied by the activity with the 
same name from the VOICE APP. This activity can take 30-45 minutes depending on the difficulty 
established in the beginning. 
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3.  The third activity requires that children express their 
emotions through drawing and words about specific mes-
sages received on social media. The teacher gives to each 
child a worksheet and allows 10 minutes for reflecting on 
the five affirmations written on the paper. They have to 
draw the faces, and then express how would they feel if 
they would have received such messages. For continuing 
this activity, children can access the VOICE APP and go 
to the ”Feed the flowers with kind words”, where children 
have to choose from multiple statements the positive ones 
to help the flowers grow.  This activity can take 20-30 min-
utes.

4.  The last activity is entitled “On-
line safety tips”, and it can be accom-
panied or followed by the similar one 
from the VOICE APP. 

 The purpose of this activity 
is reinforcing the aspects discussed 
during this session regarding the on-
line safety tips. The teacher gives to 
each child a worksheet, and then they 
all discuss if everyone has managed 
to complete the 8 sentences, and how 
difficult the exercise has been. This ac-
tivity can take around 20 minutes.
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At school

Our class alphabet 
(Zaffiria)

The game is 
intended to help children 
recognise and share how 

they feel, develop empath-
ic and listening processes 

between children as a first 
form of prevention related 
to exclusion and/or bullying 

dynamics.

 

Age of participants: 
6-11 years old

Duration:
1 hour to prepare;
10-minute sessions  

Equipment:

Coloured cardboard 
and/or post-it notes

Poster, Markers
Scotch 

Objectives of the pedagogical itinerary:

  •  Stimulating children’s understanding and verbalisation of emotions and how they feel 

•  Facilitating sharing and exchange in a playful manner
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Description of the activity

 The activity takes inspiration from the 
game “coded messages” and aims to stimu-
late children to recognise their own emotions 
and to verbalise and share certain experienc-
es.
 After playing the coded messages 
game, children are clear about the mecha-
nism of associating a symbol with a word.  
Divide the class into groups and ask them to 
invent a number of symbols that express a pri-
mary emotion or physical state (happy, sad, 
angry, bored, worried, tired, energetic, etc). 
Attention: the symbols should not be emoji, 
but other symbols (e.g. an abstract sign, or a 
flower, an insect, a sun, etc.) 
 Each symbol should be represented on 
a coloured cardboard of a standard size (e.g. 
10*10 cm)
 After about 15-20 minutes, children 
are asked to show their symbols to the other 
groups and say which emotional or physical 
state they are associated with.
 After this first step, the space is set up 
together and the symbols created are hung-
up on the wall – if possible putting close-by 
the symbols of happiness, those of sadness, 
etc. but also allowing some symbols to be 
disconnected from the others. Children and 
teacher look at the wall together and discover 
the emotional alphabet created by the class.
The game is now ready and can be used in ev-
eryday school activity. 
For example, upon entering school every 
Monday morning, the teacher may decide 
to ask children how they feel. The teacher 
prepares a poster with the words: ‘Today I 
feel’ and leaves space to stick the small card-
boards. The children take a symbol from the 
wall and stick it on the poster. 
 The teacher has the delicate task of 
understanding what the children feel, and 
helping them to verbalise and enhance what 
they have expressed through the symbol: the 
children may be asked, for example, in turn 
and depending on what they have expressed, 
“What makes you happy today, Maria?” or 
“How come you are tired, Federico?”. 
 Each time, 4-5 children may be asked 
some questions, depending on the time avail-
able, making sure that different children are 
involved in different weeks.
 It may be that some children find it 
difficult to play this game, or do not want 
to participate. It is important not to force all 
children to do it, but to pay attention to the 

dynamics that are created and support any 
difficulties.
 This game can become a weekly ritual 
to be repeated for a while, devoting 10 min-
utes to it every week (e.g. on arrival on Mon-
day morning)
 During the game, it may emerge that 
some emotions or states are missing (e.g. a 
child cannot find the one that represents him/ 
her among the symbols drawn) or some cards 
are missing (e.g. there are five “happy” cards 
but a sixth child would like to use it): in this 
case the children can be asked to enrich the 
set with new cardboards.
 For example, upon entering school 
every Monday morning, the teacher may de-
cide to ask children how they feel. The teach-
er prepares a poster with the words: ‘Today I 
feel’ and leaves space to stick the small card-
boards. The children take a symbol from the 
wall and stick it on the poster. 
 The teacher has the delicate task of 
understanding what the children feel, and 
helping them to verbalise and enhance what 
they have expressed through the symbol: the 
children may be asked, for example, in turn 
and depending on what they have expressed, 
“What makes you happy today, Maria?” or 
“How come you are tired, Federico?”. 
 Each time, 4-5 children may be asked 
some questions, depending on the time avail-
able, making sure that different children are 
involved in different weeks.
 It may be that some children find it 
difficult to play this game, or do not want 
to participate. It is important not to force all 
children to do it, but to pay attention to the 
dynamics that are created and support any 
difficulties.
 This game can become a weekly ritual 
to be repeated for a while, devoting 10 min-
utes to it every week (e.g. on arrival on Mon-
day morning)
 During the game, it may emerge that 
some emotions or states are missing (e.g. a 
child cannot find the one that represents him/ 
her among the symbols drawn) or some cards 
are missing (e.g. there are five “happy” cards 
but a sixth child would like to use it): in this 
case the children can be asked to enrich the 
set with new cardboards.
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At school

Our class present
(zaffiria)

Objectives of the pedagogical itinerary:

  

•  Learning to recognise and value the positive aspects of other people, learning to observe.

•  Learning to verbalise genuine compliments.

The game is inspired by the digital memory game, in 
which children have to choose kind words to give to a 
friend. In this game, each child gives and receives kind 
words that enhance certain parts of their character or 
person, creating a network of listening and giving that 

involves everyone.
Duration:
30 minutes

Age of participants: 
6-10 years old

equipment: 
A fairly long ball of wool

A chair for each participant

Description of the activity

 Children arrange themselves in a cir-
cle, sitting on chairs, next to each other. The 
teacher sits on one of the chairs, in the circle, 
holding a ball of wool and starts the game: 
she/he will have to throw the ball of wool to 
a child sitting in the circle while saying a sen-
tence that emphasises an aspect of the char-
acter or personality of the child to whom she/
he is throwing the ball of wool, or something 
she/he likes to do with him/her.
 For example: ‘Mario, I like that you al-
ways help other children’; ‘Francesca, I like 
your spirit of adventure’ ; ‘Gloria, I like to sit 
with you and chat’ etc. 
 The ball is thrown with one hand; the 
other hand is used to hold the end of the 

thread. In this way, throw after throw, a spi-
der’s web is created that connects all the chil-
dren. 
 It is important to pay special attention 
to children who are generally excluded or not 
valued; with this game, the teacher can sup-
port a process of valuing all children, even for 
characteristics that are more hidden.
 At the end of the game, the group’s at-
tention is focused on the spider’s web involv-
ing all the children. 
 As a final moment of restitution, you 
can ask the children how they felt when they 
gave the compliment and when they received 
it. 
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The interview
(VIONE)

At home

This activity begins 
with opening the VOICE app. 

The child begins the “AT HOME” 
Section. Once the child completes the 

first exercise, they arrive at Activity n.2: 
What makes you comfortable? This hand-
out provides some guidelines for the par-
ent on how to stimulate the child to talk 
about the things that make them com-

fortable and uncomfortable at school and 
at home, when they experience 

these emotions and to talk 
about who makes them 

feel like this. 

Duration:
one play session

Equipment:
Internet connection
Paper, Scissors, Glue

Printer

Objectives of the pedagogical itinerary:

  •  To create a safe space for children to express their emotions.

•  To understand when, why and who triggers specific emotions in children.

•  To give parents and children time for an important conversation.
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Objectives of the pedagogical itinerary:

  •  To create a safe space for children to express their emotions.

•  To understand when, why and who triggers specific emotions in children.

•  To give parents and children time for an important conversation.

1.  Children complete activity 1 of the app. 
Then the parent gives them a paper (which 
they can cut with the scissors and glue to-
gether). The drawing is of a microphone. The 
parent can tell the child that they are going to 
have a fun interview with them! 

2.  The child cuts and colours the micro-
phone (see template at the end of the activi-
ty).

3.  After the child is ready, the parent can 
play some music if they like to make them 
more relaxed and they can begin discussions 
on the images displayed in the app. The par-
ent can begin the conversation with some-
thing like: “Okay, what is going to be your 
name today during the interview? Mr/Mrs 
…… Welcome to the interview. I am the friend 
of monster XXX, and I want to ask you a few 
questions. Are you ready?” The parent can 
ask any question they like. 

Here are a few sample questions: 
a. Why does this image make you feel 

happy/sad?
b. What do you think the child on the 
picture is thinking when this is happening to 
him/her?
c. Who would they go for help?
d. Who should they ask for help at school?

4.  After about 15 minutes of discussion, 
the child continues the journey in the app. 
Once they get to activity no. 4, the parent can 
interact further with the child on the topic of 
safety. They can use the microphone to talk 
about family rules too. The parent can begin 
the conversation like this: “This is now the 
time for you to make your beautiful singing 
voice heard! I am going to ask you a question, 
and you can sing the answer with a melody 
you like!”  The parent can ask any question 
they like. 

Here are a few sample questions: 
a. Who is the person that you go to when 
you feel afraid?
b. Where do you go to if you feel unsafe?
c. When do you feel scared?
d. What can make you feel calm / not 
scared anymore?

Description of the activity
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At home

Objectives of the pedagogical itinerary:

  

•  To create a safe space for children to express their emotions.

•To understand when, why and who triggers specific emotions in children.

•To give parents and children time for an important conversation.

•To teach children the power of words, gratitude and reflection

The emotions 
piggybank
(VIONE)

This activity begins with opening the 

VOICE app. The child begins the “AT 

SCHOOL” section. Once the child com-

pletes the exercises, they arrive at 

activity: Spin the wheel! This handout 

provides some guidelines for the parent 

on how to stimulate the child to talk 

about the things that harm them at 

school and at home, when they experi-

ence these emotions and to talk about 

who makes them feel like this.

Duration: one play session

Equipment:
 Internet connection, Pa-

per, Scissors, Glue, Printer
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The emotions 
piggybank
(VIONE)

Description of the activity

1.  The child completes activities on the 
app. Then the parent gives them two pieces 
of papers (which they can cut with the scis-
sors and glue together). The drawing is of a 
piggybank. The parent can tell the child that 
they are going to make a piggybank togeth-
er. But this piggybank is different to the usual 
ones. This is a gratitude piggybank! The sec-
ond piggybank is the bad words / sadness pig-
gybank!

2. The child is provided with small piec-
es of paper, which should fit in the piggy-
bank. This is an activity that can be done for 
a few hours, a few days, weeks or over a few 
months. Children and family members ex-
press gratitude every day, and this type of 
activity can have a very positive effect on the 
family. At the same time, it can also be a very 
useful activity for the family to write the neg-

ative emotions that they experienced and they 
can talk about it together.

3.  The child cuts and colours the piggy-
bank, then they glue it together. Afterwards, 
the child cuts some small pieces of paper. 
They also write on 1 piece of paper the rules 
of this game: 

a. We will write down 3 things we are grateful 
for every day for xxx days
b. Once we are finished, we will open the pig-
gybank and talk about what we have been 
happy about each day. Also, we will talk about 
what made us upset. 

 This is a great activity that stimulates reflec-
tion, openness, and empathy in the family 
setting!  



118

At home

Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s emotions about friendship.

•  Develop creativity. 

Description of the activity

1.  During the first meeting parents will test the activity of the APP, called “Labyrinth”. Parents 
could make this task together and during the task discuss about, what does it mean to be a friend. 
Parents can speak with their child about his/her friends:
• “How many friends do you have?”
• “What are you doing with your friends?”
After discussion parents can give a task for child “Find the words”. An, example is provided below:

Me, my friend 
and us (edupro)

The itinerary starts with the testing of APP as acti-vator for the discussion and activities. The itinerary guides the children to discover the emotions linked to feelings of friendship, how to be a good friend.  

Duration: ~1 hour

Age of participants: 

primary school

Equipment:
 

Handouts with 
word search,

White sheets of paper, 
colourful pencils,
Journals, scissors, 

glue 
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Objectives of the pedagogical itinerary:

  

•  Create a safe space for the expression of children’s emotions about friendship.

•  Develop creativity. 
2.  In the second activity the main task is 
to create a Friendship wheel. For this task, 
parents can prepare old journals, colourful 
paper, a pair of scissors, glue. Parents should 
tell their child that they are going to make a 
Friendship wheel. What to put on it – every-
thing, that is included in the word “Friend-
ship”. To make everything clearer, parents 
can ask their child: “what does it mean for you 
to be a good friend?” Together they can draw, 
cut out some pictures and paste them, write 
words. An example:

Find the words: respect, listen, love, trust, share, laugth, games, understandin, forever
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3.  In the last activity, parents together with their child should discuss, why it is important to 
know your friend well. At the beginning, parents can:
• “Do you know your friends well?”
• “If yes, what do you about him/her?” etc.
After discussion, parents give their child a sheet of paper with a printed picture. To encourage the 
child, parents could do it together. The main task is to clarify, how much the child knows his/her 
friend.
When they finish the task, it is important to discuss what this task illustrates. If he/she understood, 
why is important to know your friend well. 
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Safe profile 
(Norsensus Mediaforum)

The exercise st
arts with the child to open 

the app and create the profile and avatar. 

Once the child completes the creation of the 

profile and avatar (monster), the parent can 

have this activity. The aim of this activity is 

to start a talk around online safety, sharing 

personal information and raise awareness 

around online safety.
 

Duration: 
1 play session

Equipment:

Internet connection
Paper

Color pens
 

Objectives of the pedagogical itinerary:

  

•To raise awareness about online safety.

•  To raise awareness about what children share about themselves on the internet.

•  To start a parent-children discussion on the online safety.

At home
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Description of the activity

1.  The child completes profile building and 
monster avatar creation on the app. Then the 
parent asks the child to draw the monster av-
atar she/he created on a paper.

2.  When the child completes the drawing, 
ask him/ her to choose the parts of the ava-
tar the child feels it represents her/him in real 
life.

3.  The parent asks the child to write down 
personal information under the drawing by 
mimicking they are creating a social media 
account for the monster.

4.  Then based on what the child writes, 
discuss what information can cause problems 
for the monster if some bad intentioned peo-
ple would like to harm it.

5.  The parent makes an adult talk about 
what kind of information we can share on the 
internet to keep ourselves safe by following 
the guideline in this link:

https://www.internetmatters.org/resources/
online-safety-guide/ 

Methodology notes: 

 The activity can help the parents and children start a natural conversation on the internet 
safety and from this initiated conversation, parents can follow up other online safety issues and 
anonymity issues.  
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our family rules 
(zaffiria)

At home

The activity complements the game on the APP 
and playfully transfers it to the family environ-
ment, involving parents and siblings in the cre-

ation of their own avatar and the commitment to 
respect shared rules

Duration: 
2 hours

Equipment: Sheets and markers, 
Coloured cards, Scissors, Scotch 

Age of participants: 
6 -10 years old

Objective of the pedagogical itinerary:

  

•Reinforcing communication and the exchange of ideas with respect to the rules of 

media use
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Description of the activity

 The activity can be done by the chil-
dren with their family after having played the 
APP.
 Children are asked to create avatars for 
each member of the family, either by drawing 
or making up new ‘monsters’ with coloured 
cardboards. Children may be inspired from 
the initial avatar-creation screen, where there 
are several modular pieces. It would be useful 
and fun for parents and siblings to create their 
own avatars together with children, in order 
to create a playful sharing space. 
 Once the avatars are created, a name 
is chosen and they are hung in a highly visible 
space in the house. A “monstrous” family sur-
name could also be invented. In this way, all 

members feel more involved in the activity.
 At this point, the rules that each mem-
ber of the family has committed to follow for 
that week or month are written on small card-
board on the wall – starting from what was 
entered in the APP. In a playful way, family 
members can also put symbols on the wall to 
emphasise when a family member has been 
particularly good at following his/her rule (e.g. 
you can stick a star or a little heart previous-
ly created with the cardboard). Rules can be 
revised or new ones added after a set period 
(e.g. one month).

What rules do you 
follow?



More about the 
project: 

https://www.erasmusvoice.eu/

Thank you for your interest 
in new methods for school 

education!

Contact

VšĮ EDUKACINIAI PROJEKTAI
P.Višinskio g. 34, Šiauliai
bendras@edupro.lt
www.edupro.lt


